
The 2016 WEI International Academic Conference Proceedings                                 Rome, Italy 

 
The West East Institute  133 
 

PROBLEMS OF PROFESSIONAL READINESS OF 
STAFFING SUPPORT OF STANDARDIZATION OF 

EDUCATION IN RUSSIA 
Nina Fedina, Irina Burmykina, Vladimir Eliseev 

Lipetsk State Pedagogical Р. Semenov-Tyan-Shanskij University, Russian Federation  

 
Abstract  
Background/Objectives: The article studies the professional readiness of educational staff to 
implement the Federal State Standards of Preschool Education in the context of standardization of 
educational process in Russia. Methods/Statistical Analysis: A new approach is developed to the 
evaluation of professional readiness of the teaching staff of preschool education institutions, as well as 
professors and students of universities and teacher training colleges to implement new generation 
standards focused on the content of the preschool education standards. Findings: Data obtained in the 
study were formed as a result of individual questioning of 378 respondents. The study results made it 
possible to define levels of professional readiness of different educational staff to implement the 
standards of preschool education: Negative (low level), adaptive (low average level), intuitive (average 
level), technological (high average level), and creative (high level). The study empirically identified the 
well-formed of components of professional readiness of the teaching staff and students of universities 
and colleges: Cognitive, motivational, activity, among which only the latter component was formed in a 
half (50%) of respondents. The authors have determined that the increase of professional readiness of 
personnel to implement the federal state standards of preschool education depends on the development 
of the activity component and formation of a creative (high) level. Application/Improvements: 
Activity approach imposes requirements for professional readiness in terms of selection and 
organization of students' activities at different levels of education, activation and formation of their 
positions of subjects of cognition, work and communication. 
Keywords: Federal State Standards of Preschool Education 
 
1. Introduction 

1.1 Introduce the Problem 
The strategic goal of the state policy of the Russian Federation in the field of education is the improving 
availability and quality of education corresponding to the requirements of innovation economic 
development, modern requirements of society, family and the person. 
One of the modern trends in the development of educational content in Russia is its standardization, which 
is caused, first of all, by the need to create the country's general teaching space which should ensure the 
improvement of the quality education at various levels and in different types of educational institutions. 
This raises the problem of continuity of educational standards. 
1.2 Explore Importance of the Problem 
Standardization of the content of education is due to challenge of Russia related to its entry into the global 
culture that requires taking into account trends in the development of educational content in international 
educational practice. Education standardization in Russia "highlights" also the problem of transition from 
the Anglo-Saxon model, which aims to achieve results in the educational process, where the main thing is 
the academic results of the students, to a student-oriented social-pedagogical concept that forms the basis 
for the school education and preschool one of Finland, Sweden and some other countries and is based on 
the principles of humanization. The new ideology of preschool education and personality-oriented model 
of the pedagogical process based on the recognition of a child's personality emphasizes that the preschool 
education being the first sector in the system of continuous general education should ensure a holistic 
development of the child's personality, his socialization, formation of elementary culture of activity and 
behavior, formation of his intelligence and general culture. These values form the basis for improving the 
content of the educational process. The assimilation of subject knowledge and skills is regarded more as a 
means and results of learning, rather than as its main objective. 

The concept of a standard derives from the English word "standard" meaning a norm, sample, measure. 
According to V.S. Lednev1, the standard of education is a system of basic parameters that are accepted as 
the state norms of education, reflecting the social ideal and taking into account the possibility of a real 
person and the education system to achieve this ideal. In this sense, the standardization of education in the 
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developed countries of the world has been for a long time carried out through the development of 
educational plans and programs, the establishment of a certain level of education. 

Along with the Law "On Education in the Russian Federation"2, the standard of education is the main 
regulatory document, which develops and specifies such feature of education as the level, identifies the 
methods and forms of measurement and interpretation of study results. It is through the standard that the 
required level of education is maintained, and its continuous reproduction and improvement corresponding 
to society development prospects are ensured. 

The main principles of the new generation standards are those of continuity and development, which 
means that the federal state educational standards shall ensure the unity of the Russian Federation 
educational space, the continuity of the basic educational programs, including the levels of preschool, 
primary and general education and the whole system of basic educational programs: From preschool to 
professional ones. The integration of content of standards for different levels of education means the 
process of linking, interpenetration and interaction between the individual levels of education ensuring the 
continuity and integrity of the educational process. 

Continuity between the levels of education is seen at the present stage as one of the conditions of 
continuous human education. Continuing education is understood as an interrelation, coherence and 
potential of all system components (goals, objectives, content, methods, means and forms of education) at 
each educational level in order to ensure continuity in the development of the subject of the educational 
process. Continuity between the levels of education should be regarded as the construction of a single 
meaningful line ensuring effective development and coordination of all components of methodical work 
(goals, objectives, content, methods, means and forms of organization of training and education) at each 
level. 

The problem of continuity in education is complex; its resolution requires the joint efforts of 
specialists in various fields: heads, kindergartners, teachers, psychologists, speech therapists, etc. It 
cannot be defined simply as the relationship between the individual elements of the educational process, 
but as an internal organic link between the general physical and the spiritual issues, internal preparation 
for the transition from one stage of personality formation to another3. 

 
1.3 Describe Relevant Scholarship 
In this regard, a number of theoretical and empirical studies have been carried out, even though they do 
not cover the whole range of problems of implementation of the preschool education standards and do not 
address the issue of continuity of standards at different levels of education in Russia. Analysis of the 
sociological research data has showed the degree of satisfaction of parents with the preschool education 
system, as well as factors that hinder the creation of an effective mechanism of a problem- oriented 
analysis of the preschool educational system and the choice of the best directions of its development in 
Moscow4. The empirical findings of the study demonstrate that the parents' need for various services of 
training, education and development of children of preschool age exceeds the range and scope of services 
provided by preschool institutions. The paper identified the following factors that impede the choosing 
current trends in the development of preschool education by its heads: Insufficient funding; lack of funds 
to stimulate additional functions of teachers and kindergartners; unwillingness of teachers and 
kindergartners to perform additional duties; poor knowledge of teachers and kindergartners of the methods 
of problem-oriented analysis, etc. 
A group of authors in5 carried out a research in the framework of one of the projects of modernization of 
teacher education aimed at strengthening the practical orientation of preparation of future teachers at the 
bachelor level in the field of study "Psycho-pedagogical Education" (Kindergartner). The research was 
performed by the Faculty of Preschool Pedagogy and Psychology of the Moscow state pedagogical 
University. The authors of the research carried out a considerable work on the analysis of current 
requirements for teachers, contained in the professional teacher standard, preschool education standard 
requirements for staff, and competencies as per the standard of higher education. The results of the 
analysis compared with the similar analysis carried out by the other performers of other projects (Herzen 
State Pedagogical University of Russia, I. N. Ulyanov State Pedagogical University of Ulyanovsk and 
others), have brought us to the conclusion that a bachelor cannot perform all the labor actions defined by 
professional teacher standards, some of them can be performed by kindergartners having a long working 
experience or higher education level. 
 
 
1.4 State Hypotheses and their 

Correspondence to Research Design 
Analysis of works devoted to the conditions of implementation of the preschool education standards has 
made it possible to formulate a general scientific problem of our research, the main contradiction of which 
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consists in the lack of continuity in the standardization of the different levels of education in Russia and, 
in particular, in the standards of secondary vocational and higher education in connection with the 
adoption of the preschool education standards. This problem brings forth another problem: the 
improvement of teacher training system in the conditions of reforming of education in Russia. This 
necessitates finding a qualitatively new ways and means of formation of psycho-pedagogical and 
professional readiness of the teacher to implement the new generation standards in various fields of study: 
Teacher education, psycho-pedagogical education, special (defectologic) education in the system of 
vocational and higher education in view of the introduction of preschool education standards. 

The lack of continuity in the standardization of different levels of education in Russia makes it 
possible to hypothesize that the way to solve this problem lies in the 
focusing on the preschool education standards, because the preschool childhood is the most important and 
most difficult stage of development of the child's personality. It is in preschool age that the basic qualities 
of the personality are formed, such as speech, key social skills: multiculturalism, respect for others, 
acceptance of social roles and ethical standards, commitment to the health and safety of life, i.e., a mature 
personality. If during this period the child's life is psychologically comfortable, then his further studying 
in the school and the whole life will be successful. 

The purpose of this study was to analyze the federal state educational standards of different levels of 
education in connection with the introduction of s for the continuity of their content, as well as to evaluate 
the psycho- pedagogical and professional readiness of teaching staff to implement the standards of 
preschool education and considerate their role at different levels of the educational process. 

One of the research objectives was to isolate the invariant components in educational standards of 
different levels, verify their content in order to find the intersection spheres: Continuity. Another objective 
of the study consisted in the empirical study of the professional readiness of teachers of different levels of 
the educational system of the Russian Federation and of different specialties (teachers, heads of preschool 
institutions, professors of university and secondary vocational educational institutions, future teachers and 
kindergartners, psychologists, speech therapists) to implement the preschool education standards, as well 
as in the consideration of their role in the standardization and integration of the content of the general 
Russian educational space. 

 
2. Method 
To solve the problems set in the study and verify the hypothesis, a number of methods were used: 
Analysis of scientific literature on the issue of research, empirical methods: observation, expert 
evaluation, author checklists and questionnaires, statistical data processing methods. 
 
2.1 Identify Subsections 
The empirical base of the study was a selective sociological survey being representative for Russia, 
conducted in the Lipetsk region. The representativeness of the study and reduction of sampling error was 
conditioned by a sufficiently high homogeneity and predetermined good organization of the target 
audience, presence of sufficiently detailed information about the specific features of the general totality 
and typicality of the Lipetsk region in its structure. The study was conducted by written survey of the 
whole sample among professors and students in all institutions of higher education and secondary 
vocational education of the Lipetsk region teaching students in the field of "Preschool Education" (P. P. 
Semenov-Tyan-Shansky Lipetsk State Pedagogical University, I. A. Bunin State University of Yelets, 
Teacher College of Lebedyan), as well as mechanical sample among the heads, kindergartners, 
psychologists, speech therapists of 11 preschool education institutions of the city of Lipetsk and 20 
regional institutions of the Lipetsk region. In total, there were 378 people who participated in the survey. 

The study was conducted during 2016 and consisted of three stages: 
• The first stage consisted in the assessment of the current state of the problem, accumulation, 

definition of scientific apparatus and the research program, clarification of the general hypothesis and 
special research objectives. 

• The second stage included the development of an empirical study program, questionnaires 
making up, pilot study, the results of which were examined, adjusted, discussed and clarified. The 
intermediate results of the study were analyzed. 

• The third stage included the systematization and summarization of the theoretical and practical 
results of the study; the achieved results were formed as scientific publications, research reports, 
guidelines and scientific-methodical programs. 

In domestic psychological and pedagogical studies, there are different approaches to defining the 
essence, content, structure, dependence and possibility of formation of a professional (psychological and 
pedagogical) readiness of the teacher: the general theory of development and activity6-8, the idea of a 
systematic approach9-10; the psychological theory of professional personality development11-14; the well-
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grounded methodology of educational research15-17; the idea of humanization and humanitarization of 
education18-20. 

Common factors of formation of professional readiness of the teacher are based on the following 
conceptual approaches: Activity-based21-23; job-based24-26; subject-oriented27-29; and acmeological30-32. 

Studies of psychological and pedagogical (professional) readiness of the teacher are conducted in 
different directions: the content of professional and pedagogical activity of the teacher25,33,34; formation of 
professional requirements for teachers in the context of new educational standards;9,35-37 attitude to the 
pedagogical activity with the successful solving of the main problems of the educational process38-41; 
willingness to get involved in certain activities42; and the ability to pedagogical activity26. 

A. G. Asmolov38 interprets the willingness as an attitude from the viewpoint of activity, describing it 
as an "activity stabilizer" or " factor of behavior energy". The goal-oriented attitude is understood by the 
author as the willingness of the subject to first of all do the things that correspond to his goal arisen after 
the receiving of a specific task. In his view, the leading level of attitude regulation of the activity is the 
level of semantic attitudes, which is actualized by the activity purpose and represents a form of personal 
meaning as a readiness to carry out a goal-oriented activity in a certain way. 

As can be seen from the above know by us definitions of the "readiness" concept, the authors reveal 
the individual features of the concept. Understanding the "readiness for pedagogical activity" category is 
interpreted ambiguously in psychological and pedagogical literature. 

V. A. Slastenin38 associates in his research the concept of "professional readiness" with the concept of 
"competency", noting at the same time, the focusing of the learning process on the needs and capabilities 
of the individual, where the formation of social competencies in the learning process is related to the 
global, central goal of any educational system". 

According to T. M. Sorokina43, the unity of the theoretical and practical readiness of the teacher to 
realization of educational activities makes his professional competency. The concept of "readiness", as 
well as the concept of "competency", includes not only cognitive component and operational, i.e., 
technological (activity) component, but also motivational, ethical, social, and behavioral ones. 

In the opinion of I. A. Zimnyaya37, in terms of its substantive features, the concept of professional 
competency gets close to the concept of professional readiness and consists of the following components: 

• Cognitive competency component: Awareness and knowledge about the content of competency; 
experience in manifestation of competency in different regular and unusual situations, i.e., its behavioral 
aspect, 

• Motivational component of readiness for the manifestation of competency, which is seen as a 
manifestation of subjective capacities of the specialist, 

• Activity-related component of readiness as a professional and pedagogical performance: ability 
to carry out various models of preschool education in accordance with the preschool education standards. 

Foreign studies related to issues of the implementation of educational standards in practice emphasize 
mainly the flexibility and mobility of the process of standardization, its focus on topical, sometimes 
"short-term" educational needs44-45. The readiness of teachers to implement educational standards at 
various levels is generally understood as the ability to teach others, to ensure the quality of educational 
processes46-47. The issues of structuring of professional readiness and its level features are practically 
covered by these papers48'49. Unfortunately, we can notice among foreign research the lack of works 
containing reasonable conceptual approaches to the problems of continuity of the content of educational 
standards of different levels and to the professional readiness of teachers to implement them. 

 
3. Results and Discussion 
There was a study of professional readiness to implement the preschool education standards attended by 
heads, kindergartners, psychologists, speech therapists of preschool educational institutions, professors of 
pedagogical colleges and higher education institutions, as well as students studying in the field of 
preschool education and primary education. We can interpret the results. 

First of all, the assessment was given to the degree of managerial and professional readiness of heads 
of preschool education institutions, as it is from them that the implementation of the standards depends in 
many respects. In addition, the heads' professional readiness for the implementation of preschool 
education standards indirectly determines the readiness of kindergartners, psychologists, speech therapists 
of preschool educational institutions. 

When assessing the state of the motivational component of readiness for the implementation of the 
preschool education standards, it should be noted that most of heads have refrained from assessing its 
impact on the efficiency of the educational process in preschool institutions (66%) and have been 
skeptical about its efficiency. Only 17% of respondents have shown positive motivation in respect of the 
implementation of the standards. This is related, in our opinion, to a number of objective reasons and 
subjective ones, including: 
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• Inadequate amount of time passed after the adoption of the standards for the evaluation of the 
results of their implementation. 

• Not deep enough and insufficiently adequate understanding of the requirements of the 
standards, which caused many errors in preschool educational practice. 

• Weak development of pedagogical reflection making it possible to notice at the proper times 
the errors and distortions in the implementation of the standard, and corrects them in a proper way. 

• Lack of material and technical conditions corresponding to the requirements of the standards. 
• Improper selection of teaching staff for the implementation of the standards. 

Thus, the survey among the heads of preschool institutions has shown that most of them have the best 
formed cognitive component that includes the knowledge and understanding of the structure and content 
of the standards. 

The level of formedness of the activity-related component is well below the formedness of the 
cognitive component, as many of the requirements of the standards cannot be fulfilled for objective and 
subjective reasons. State of the motivational component is expressed in the prevailing doubts of the heads 
regarding the efficiency of the standards (66%). 

The assessment of the preschool institutions heads' readiness for the implementation of educational 
activities in the conditions of implementation of the preschool education standards has shown that they are 
experiencing difficulties in the design and planning of the educational process and the implementation of 
different models of preschool education in accordance with the standard. This is consistent with other 
survey form data and evidences of adequate assessment of difficulties in their professional activities. Most 
of the heads surveyed (67%)have shown good knowledge of regulations governing the introduction of 
preschool education standards (which is quite natural for managers), however, the analysis of the 
cognitive component of professional readiness for the implementation of the standards has shown that not 
all heads have fully and deeply studied this document: 33% have not been confident in their knowledge of 
the structure and content of the standards, 67% have given wrong answers. 

The survey has revealed that managers are experiencing considerable difficulties in the organization of 
object-spatial environment. At the same time, 100% of respondents have correctly identified the purpose 
of object-spatial environment. Almost all the heads are experiencing the biggest difficulties in the 
organization of inclusive education, as this is a new phenomenon for preschool education institutions. 

Among the most successfully implemented educational areas in their preschool education institutions, 
managers have indicated a "Physical development". The following educational areas are equally 
successfully implemented: "Social and communicative development", "Cognitive development", "Artistic 
and aesthetic development", a little less successful area is "Speech development". The priority of the 
educational field such as "Physical development" is explained, above all, by the traditional focus of 
preschool educational institutions on the state of health of the child and his physical development. Speech 
development is one of the most difficult areas, causing considerable difficulties for teachers, applying 
quite high requirements to the speech and, in general, to the communicative culture of teachers 
themselves. The heads of preschool institutions emphasize this aspect on the basis of the downward trend 
in the level of speech (and communication) culture in the society, which is manifested, unfortunately, in 
the professional culture of the modern kindergartners. 

In the field of educational process design activity, the greatest difficulties experienced by the heads of 
preschool institutions consist in the development of basic educational program, designing individual 
educational path of the child, elaboration of educational activities of different types and cultural practices 
(based on partial programs). It is still difficult for managers and their deputies to organize this work in 
preschool education institutions as an integrated system (work is often carried out fragmentarily), and 
encourage teachers to perform self-education and self-development, which has a particular pedagogical 
significance for the compilation of the basic educational program. 

Summarizing the results of the survey of heads of preschool educational institutions, we have to state 
the unevenness of formedness of professional readiness to implement the adopted federal educational 
standards. 

The cognitive component as a theoretical psychological and pedagogical part of the professional 
readiness of heads of preschool educational institutions is formed by 98%. Surveyed managers are 
confident in their understanding of the theoretical foundations of the standards and demonstrate awareness 
of the ways of its implementation, thereby indicating that their cognitive component of readiness is 
completely formed. 

The motivational readiness component as a professional pedagogical position is formed in a smaller 
part of managers (17%), 83% do not believe in the positive effect of the introduction of preschool 
education standards on the development and education of children, and have doubts that it contributes to 
the improvement of the educational process. This is probably the reasons why the respondents 
demonstrate a casual attitude to professional and pedagogical self-education and self- development. 
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The activity-related component of readiness for the implementation of the preschool education 
standard as professional and educational efficiency is also formed only in half of heads (50%) of 
preschool institutions. The rest of managers are experiencing difficulties in the development of basic 
educational program, in designing an individual educational path of the child, in instructing parents and in 
the implementation of inclusive education (Figure 1). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 1. Components of professional readiness for the implementation of preschool 
 education standards of heads of preschool educational institutions. 
 

The survey has revealed the managers' objective and subjective difficulties in the implementation of 
the standards. The objective difficulties are as follows: 

• Providing scientific-methodical, organizational and pedagogical support for the preschool 
education institutions. 

• Lack of materials and equipment; lack of facilities for the activity carrying out (planning errors, 
etc.). 

• Lack of funding for the implementation of the standards. 
The structure of the subjective difficulties of kindergartners in the implementation of the standards of 

preschool education is associated with cognitive, motivational and activity-related components of 
readiness. 

The cognitive component as a theoretical psychological and pedagogical part of the professional 
readiness of kindergartners of preschool educational institutions is formed by 98%. 

The motivational readiness component as a professional pedagogical position is formed in most of 
kindergartners (79%), 21% do not believe in the positive effect of the introduction of preschool education 
standards on the development and education of children, and have doubts that it contributes to the 
improvement of the educational process. 

The activity-related component of readiness for the implementation of the preschool education 
standard as professional and educational efficiency is also formed in a little more than half of 
kindergartners (66%) of preschool institutions. The rest of kindergartners, just like their managers, are 
experiencing difficulties in the development of basic educational program, in designing an individual 
educational path of the child, in instructing parents and in the implementation of inclusive education 
(Figure 2). 
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Figure 2. Components of professional readiness for the implementation of preschool education standards 
of kindergartners of preschool educational institutions. 
 
         In our opinion, the weak activity-related readiness to implement the standards of preschool 
education significantly reduces the cognitive component of professional readiness of kindergartners. 
When assessing their own readiness for the implementation of educational activities in the conditions of 
implementation of the standards of preschool education, psychologists indicate full readiness for 
implementation of the activity-related readiness component and cognitive one. At the same time, their 
motivational readiness component is only implemented by half (50%). 

We have revealed the objective and subjective difficulties in the implementation of the standards of 
preschool education faced by psychologists. 

The objective difficulties include the following: 
• Providing scientific-methodical, organizational and pedagogical support for the preschool 

education institutions. 
• Lack of materials and equipment; lack of facilities for the activity carrying out (planning errors, 

etc.). 
• Lack of funding for the implementation of the preschool education standards. 

The structure of the subjective difficulties in the implementation of the preschool education standards 
is determined by the cognitive, motivational and activity- related components of readiness: 

• The cognitive component as a theoretical psychological and pedagogical part of the 
professional readiness of psychologists is also formed by half (50%). Despite the fact that 50% of 
surveyed psychologists believe in their understanding of the theoretical foundations of the preschool 
education standards, they show a superficial knowledge of the ways and means of implementing the 
federal standard of preschool education, insufficiently comprehended and based on traditional approaches. 

• The motivational component as a professional pedagogical position is formed only in a half 
(50%) of surveyed psychologists, others do not believe in the positive effect of the introduction of 
preschool education standards on the development and education of children, and have doubts that it 
contributes to the improvement of the educational process. Thus, the respondents have a casual attitude to 
professional and pedagogical self-education and self-development. 

• The activity-related component of readiness for the implementation of the preschool education 
standard as professional and educational efficiency is also formed in a half of psychologists of preschool 
education institutions. The rest of psychologists have difficulty in the development of basic educational 
program, in designing an individual educational path of the child, in instructing parents and in the 
implementation of inclusive education (Figure 3). 
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Figure 3. Components of professional readiness for the implementation of preschool 
 education standards of psychologists of preschool educational institutions. 
 

We have also evaluated the professional readiness of speech therapists to implement the standards of 
preschool education. There have been the objective and subjective difficulties revealed in the 
implementation of the preschool education standards by speech therapists. 

The objective difficulties of the respondents include the following: 
• Providing scientific-methodical, organizational and pedagogical support for the preschool 

education institutions. 
• Lack of materials and equipment; lack of facilities for the activity carrying out (planning errors, 

etc). 
• Lack of funding for the implementation of the preschool education standards. 
• The structure of the subjective difficulties in the implementation of the preschool education 

standards is related to the cognitive, motivational and activity-related readiness. 
• The cognitive component as a theoretical psychological and pedagogical part of the 

professional readiness of speech therapists of preschool educational institutions is fully formed (100%). 
Surveyed speech therapists are confident in their understanding of the theoretical foundations of the 
standards and demonstrate awareness of the ways and means to implement them, indicating thereby the 
absence of difficulties in cognitive terms. 

• The motivational component as a professional pedagogical position is formed only in a half 
(50%) of respondents, the remaining surveyed speech therapists do not believe in the positive effect of the 
introduction of preschool education standards on the development and education of children, and have 
doubts that it contributes to the improvement of the educational process. Thus, the respondents show a 
superficial motivation for professional and pedagogical self-education. 

• The activity-related component of readiness of speech therapists for the implementation of the 
preschool education standard as professional and educational efficiency is also formed in a half of them 
(50%). 

The rest of speech therapists have difficulty in the development of basic educational program, in 
designing an individual educational path of the child, in instructing parents and in the implementation of 
inclusive education (Figure 4). 
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Figure 4. Components of professional readiness for the implementation of preschool  
education standards of speech therapists of preschool educational institutions. 
 

In our opinion, the weak formedness of professional and pedagogical position as a manifestation of 
motivational readiness for the implementation of the preschool education standards significantly reduces 
the level of cognitive component of professional readiness and, ultimately, psychological and pedagogical 
performance. 
      When ranking difficulties in the implementation of the standard as per their significance, the majority 
of speech therapists indicated the following:  

• Need for creation of a developing environment, which would fully correspond to the 
requirements of preschool education standards. 

• Poor teacher's motivation for innovation professional activities. 
• Difficulty in instructing parents in order to improve their vision of the features and methods of 

teaching children with speech disorders. 
• Insufficient number of teaching and research materials corresponding to the standards (tests, 

didactic materials, control and measuring instruments). 
The results of the survey of professors of higher education institutions and secondary vocational 

education institutions allow for the following conclusions. 
All surveyed professors are fully confident that they know the standards of preschool education and 

have no subjective difficulties in cognitive, motivational and activity-related fields of professional 
readiness to implement the standards of preschool education. Most of surveyed professors: 

• Are well familiarized with the requirements concerning the implementation of the Program. 
• Are focused on the implementation of the content of educational areas; on the specifics of 

national, social, cultural and other conditions; on partial educational programs and the full development of 
the child in all educational areas on the basis of the emotional well-being and a positive attitude toward 
the world, toward himself and toward others. 

• Are focused on the three main sections of the program: Objective, content and organization. 
• Are aimed overwhelmingly at ensuring a developing object-spatial environment. 
• Opt for the implementation of various educational programs; and in the case of the inclusive 

education they opt for the necessary conditions for it in order to provide the possibility for self-realization, 
to ensure communication and collaboration of children and adults, protecting and promoting their health, 
taking into account the characteristics and correcting the shortcomings of their development. 

• Are fully aware that the Organizational Section of the Program should contain a description of 
the material and technical support of the Program, provision of teaching materials and means of training 
and education, as this section contains the description of everything necessary for the Program 
implementation. 

• Are focused primarily on social-communicative and 
• cognitive development of children, as this is part of their professional activity. 
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• Demonstrate the full readiness for implementation of cognitive, motivational and activity-
related readiness components, assessing their own readiness for the implementation of educational 
activities in the conditions of implementation of the preschool education standard as good enough. 

• Believe that the positive effect depends on the improvement of the quality of education of 
preschool children and improved didactic conditions of education in preschool education system. 

On the basis of the survey of professors, the following indicators of high professional readiness have 
been identified: 

• Cognitive readiness: Knowledge of regulations governing the introduction of preschool 
education standards; knowledge of the specifics of the design and planning of the educational process in 
the conditions of the introduction of preschool education standards. 

• Activity-related readiness: Ability to implement various models of preschool education in 
accordance with the preschool education standards. 

We conducted a survey of "Preschool Education" students of P. P. Semenov-Tyan-Shansky Lipetsk 
State Pedagogical University, I. A. Bunin State University of Yelets, and Teacher College of Lebedyan in 
order to examine their readiness for the implementation of the federal state educational standards of 
preschool education. 

The survey has shown that 95% of final year students studying off-campus, 90% of on-campus 
students of P. P. Semenov-Tyan-Shansky Lipetsk State Pedagogical University, 62% of students of I. A. 
Bunin State University of Yelets, 100% of students of Teacher College of Lebedyan know and understand 
that the basis of the preschool education standards is the principle of personal- developmental and 
humanistic nature of the interaction of adults and children, and childhood diversity support. 

27% of students of I. A. Bunin State University of Yelets believe that the standards are based on the 
principle of modernization and optimization of preschool education, and only 4% of the students surveyed 
believe that the co-operation of preschool institutions and other social institutions is one of the main 
principles of the preschool education standards. 

Thus, approximately 86% of students know and understand that the basis of the preschool education 
standards are based on the principle of personal- developmental and humanistic nature of the interaction 
of adults and children, and childhood diversity support. 

Question about the main objectives of the standards has shown that about 65% of higher education 
students are aware that they is aimed at ensuring by the state of equal opportunities for every child in 
obtaining quality preschool education. 87% of higher education students and 57% of students of 
pedagogical college have named correctly educational areas implemented in the Program of standards. 
91% of on-campus students of Lipetsk State Pedagogical University, 81% of graduates of Yelets State 
University, 71% of Teacher College students know and understand that the content of these educational 
areas depends on age and individual characteristics of children. Nevertheless, 64% of third-year students 
of these institutions believe that the competency of teachers of preschool educational institutions 
influences the content of the educational areas of preschool education standards. 

95% of final year students studying off-campus in P. P. Semenov-Tyan-Shansky Lipetsk State 
Pedagogical University are aware of the fact that "content-related section includes a description of the 
educational activities in accordance with the child's development directions presented in five educational 
areas". 60% of graduate students of I. A. Bunin State University of Yelets are sure that the content-related 
standards section contains specifications important for the elaboration. 

90% of off-campus study students and 90% of in- campus students of both universities are aware of 
the fact that the "inclusive education should be aimed at the mastering of the Program by children with 
disabilities". 

High level of knowledge about the developing object- spatial environment of preschool educational 
institutions (90%) has been shown by the students of Teacher College; low level (9%) has been 
demonstrated by students of the State University of Yelets Department of Preschool Education. 

Survey results show that approximately 63% of all surveyed students of pedagogical college and 
universities know and understand the content of the preschool education standards. 

When evaluating the fulfillment of objectives of educational areas, the students of both universities 
and pedagogical college equally demonstrated their sufficient competency in social and communicative, 
cognitive, 
artistic and aesthetic, speech and physical development of preschool children. Students of distance 
learning have assessed their competency in social and communicative development of children as quite 
sufficient. At the same time, they are experiencing difficulties in fulfillment of the objectives of artistic 
and aesthetic development of preschool children. 

All in-campus students successfully used during their teaching practice a combination of traditional 
and innovative forms of work with the family of pupils. Creation of single educational space for a child in 
kindergarten and at home on the basis of cooperative relationship was a priority when answering this 
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question. Off-campus students demonstrated sufficient competency in the following targets of cooperation 
with the child's family: "The use of traditional forms of interaction with the family of pupils", "the use a 
combination of traditional and innovative forms of interaction with the family of pupils", "interacting with 
parents with account to family typology", "regular provision of information to the family about 
implementation of the Program". 

When assessing the degree of formedness of targets of inclusive education, all students highlighted the 
high level of "acceptance of the child, regardless of his capacities and achievements", "creation a 
comfortable psychological environment for all children, regardless of the state of their physical and 
mental health", "organization the comprehensive joint education of children with different levels of 
development and health", "cultivation in preschoolers of compassion and tolerance in the conditions of 
diversity of norms of mental development". 

It should be noted that in-campus students of both universities are not sufficiently informed on the 
implementation of inclusive education (12%). 

When assessing their own professional readiness to implement the standards of preschool education, 
all students studying off-campus demonstrated knowledge and understanding of the content of regulations 
governing the introduction of preschool education standards; specifics of design and planning of the 
educational process in the conditions of the introduction of the standards; ability to implement various 
models of preschool education in accordance with the standards introduced. 

The study has shown that 63% of students of pedagogical college and universities know and 
understand the contents of the standards and are ready to 
implement them in practice, 62% of graduates know and understand the features of the design and 
planning of the educational process in the conditions of the introduction of preschool education standards. 
51% of in-campus students of pedagogical college and universities are ready to implement various models 
of preschool education in accordance with the preschool education standards. Nevertheless, in spite of the 
substantial and significant methodological support of the introduction of preschool educational standards 
by developers (guidelines, manuals, etc.), the results of the survey of students leads to the conclusion that 
about 40% of students are at risk and are not ready to implement the standards. 

Summarizing the results of the study of professional readiness of staff for the implementation of the 
federal state educational standards of preschool education, it is possible to draw the following conclusions 
about the structural components of this type of readiness: 

1. The cognitive readiness component as a theoretical psychological and pedagogical part of the 
professional readiness of respondents is formed in more than half of them (65%). They are confident in 
their understanding of the theoretical foundations of the standards and demonstrate awareness of the ways 
and means to implement them, indicating thereby the absence of difficulties in cognitive terms. 

2. The motivational component as a professional pedagogical position is also formed in a half 
(50%) of respondents, the remaining respondents do not believe in the positive effect of the introduction 
of preschool education standards on the development and education of children, and have doubts that it 
contributes to the improvement of the educational process. Thus, all respondents show a superficial 
motivation for professional and pedagogical self- education. 

3. The activity-related component of readiness of all respondents for the implementation of 
preschool education standards as professional and educational efficiency is formed in a half of them 
(50%). 

The rest of respondents have difficulty in the development of basic educational program, in designing 
an individual educational path of the child, in instructing parents and in the implementation of inclusive 
education (Figure 5). 

 



The 2016 WEI International Academic Conference Proceedings                                 Rome, Italy 

 
The West East Institute  144 
 

 
 
 
Figure 5. Components of professional readiness of staff for the implementation of preschool education 
standards. 

On the basis of the results of the study, we can distinguish five levels of readiness of all survey 
participants (students of pedagogical college and universities, heads, kindergartners, psychologists, speech 
therapists) to implement the standards of preschool education: 

• Low (negative) level: Lack of knowledge about the basic provisions of the standards, use in 
pedagogical process of ready-made solutions without critical thinking; negative attitude toward the 
importance of the implementation of the standards; insufficient internal need to improve the one's own 
teaching skills. 

• Low average (adaptive) level: Isolated, poorly understood in practical terms ideas about the 
main provisions of the standards, tendency to use stereotypes and ready-made solutions without creative 
thinking; indifference to the standards as innovation. 

• Average (intuitive) level: Certain ideas about the content of the standards, elaboration of 
various forms of development and educational work based on intuition and common sense; internal 
readiness to accept the need for implementation of the standards as a useful innovation. 

• High average (technological) level: Fairly clear understanding of the basic provisions of the 
standards, ability to design and implement various forms of development and educational work with 
children in accordance with the requirements of the standards on the basis of ready-made samples by 
understanding and interpreting them, positive attitude toward the need to implement the standards. 

• High (creative) level: System, firm and accurate understanding of the content of the standards, 
using it creatively in the design, development and 

• implementation of various forms of development and educational work with children in 
accordance with the requirements of the standards, steady interest in the implementation of the standards, 
self- improvement and self-realization in the process of development of innovative activity, critical 
attitude toward it. 

Summing up the results of questioning the staff of preschool institutions, students of pedagogical 
college and university, it should be emphasized that in general all groups of respondents are dominated by 
an intuitive (average) level of professional readiness to implement the standards of preschool education in 
the pedagogical process (Figure 6). 
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Figure 6. Formedness of components of the respondents' professional readiness 
 for the implementation of educational standards of preschool education. 
 
4. Conclusion 
The results of our empirical research witness that the activity-related component of professional readiness 
of the respondents to implement the standards of preschool education, as professional and pedagogical 
performance, is quite weak. 

Therefore, under the process of education standardization, professional readiness (competency) of the 
staff of educational institutions for the professional activity related to the implementation of new 
generation standards at different levels should be carried out using an activity approach, according to 
which the individual qualities of the student are the result of converting the external objective activity into 
the internal one: Mental. Activity approach makes it possible to identify the main results of education, 
expressed in terms of the key targets 
of students' personality development and the formation of universal methods of their training and 
educational activities, which, in turn, should be the basis for the selection and structuring of educational 
content. Activity approach imposes requirements for professional readiness as per the selection and 
organization of students' activities at different levels of education, activation and formation of their 
positions of subjects of knowledge, work and communication. 
  
5. Biography 
  
Nina Fedina – rector of the Lipetsk State Pedagogical R. Semenov-Tyan-Shanskij University, Russian 
Federation, a specialist in the field of defectology, has extensive managerial experience at different levels of 
education of the Russian Federation: as head of system of preschool education of the Lipetsk region, as a vice-
rector on scientific work of the Yelets state I. A. Bunin University of Russian Federation , experience in the 
Russian Academy of Education.  
 
Irina Burmykina – doctor of sociological sciences, professor, vice-rector of Lipetsk State Pedagogical R. 
Semenov-Tyan-Shanskij University of Russian Federation, a specialist in the field of management and social 
technologies  
 
Vladimir Eliseev – doctor of pedagogical sciences, professor, head of chair of psychology, pedagogy and 
special education of Lipetsk State Pedagogical R. Semenov-Tyan-Shanskij University of Russian Federation, 
specialist in the field of higher education pedagogy and educational psychology. 
 
6. Acknowledgement 
      The study was conducted in the framework of the state assignment of the Ministry of Education and 
Science of the Russian Federation No. 27.169.2016/NM. 
 
 
 



The 2016 WEI International Academic Conference Proceedings                                 Rome, Italy 

 
The West East Institute  146 
 

7. References 
1. Lednev VS, Nikandrov ND, Ryzhakov MV, editors. State educational standards in the system of 

general education (Theory and Practice). Moscow: Moscow Psychology-Social Institute; 2002. 
2. 273-FZ. Federal law on education in Russian Federation of 29 December 2012. Available from: 

http://www.lexed.ru/ en/education-law-in-russia/the-law-on-education/ 
3. Zaporozhets AV. Selected psychological works: In 2 vols. Moscow: Education; 1986. 
4. Afanasieva TP, Novikova GP. Problem-oriented analysis of the state preschool education 

pedagogical system. Modern Preschool Education/Theory and Practice. 2016; 3:20-35. 
5. Tolkacheva GN, Volobueva LM, Izotova EI, Paramonova MY. Implementation of modular teacher 

training program in the framework of network interaction of the university and the preschool education 
institution: Experience, problems and prospects. Psychological Science and Education. 2015; 20(5):14-26. 
DOI: 10.17759/pse.2015200511. 

6. Alekseev NG. Design of conditions for the development of reflexive thinking [Author's abstract of 
PhD thesis in Psychology]. Moscow: MPGU Press; 2002. 

7. Gromyko YV. The theoretical attitude to reality in the framework of the design stance as a type of 
personal identity. Psychological Science and Education. 2010; 4:61-7. 

8. Schedrovitsky GP. Thinking- Understanding- Reflection. Moscow: Nasledie MMK; 2005. p. 235-9. 
9. Bespalko VP. Foundations of the theory of pedagogic systems. Voronezh: Voronezh State 

University Press; 1977. 
10. Blauberg IV, Yudin EG. Formation and essence of the systemic approach. Moscow: Nauka; 1973. 
11. Klimov EA. Psychology of professional self-determination. Rostov-on-Don: Phoenix; 1996. 
12. Kuzmina NV. The subject of Education Acmeology. Acmeologic Problems of Teacher Training. 

Collection of Scientific Papers. 1998; 1:5-22. Moscow, Shuya: Research Center for Teacher Training; 
SHGP. 

13. Markova AK. Psychology of professionalism. Moscow: International Humanities Foundation 
Znanie; 1996. 

14. Mitina LM. Psychology of labor and professional development of the individual. Moscow: Moscow 
Psychological and Social Institute Press; 2003. 

15. Babanskii YuK. Selected pedagogical works. Moscow: Pedagogika; 1989. 
16. Zagvyazinsky VI, Zakirova AF. Idea, intention and hypothesis of pedagogical research. Pedagogics. 

1997; 8(2):9-14. 
17. Skatkin MN. Methodology and technique of pedagogical research. Moscow: Pedagogika; 1991. 
18. Berulava MN. Pedagogic aspects of the manager's culture of communication. Modern Management. 

1999; 8:91-114. 
19. Leontiev AN. Sense psychology: Nature, structure and dynamics of the conceptual reality. Moscow: 

Smysl; 2003. 
20. Petrovsky AV, Yaroshevsky MG. Fundamentals of theoretical psychology. Moscow; 1998. 
21. Davydov VV. The theory of developmental education. Moscow: Pedagogika; 1996. 
22. Leontiev AN. Activities, Consciousness, Personality. Moscow: Pedagogika; 1983. 
23. Rubinstein SL. Fundamentals of general psychology. St. Petersburg: Piter Kom; 1999. 
24. Alferov AD. Experience and problems of increasing psychological competence of teachers. Issues 

of Psychology. 1988; 4:68-70. 
25. Kuzmina NV. Skills, aptitude and talent of the teacher. Leningrad: Leningrad State University 

Press; 1985. 
26. Slastenin VA. Subject-active approach in education. Proceedings of Moscow State Pedagogical 

University Series: Psycho-pedagogical science; Moscow: Prometheus. 2000. p. 3-22. 
27. Abulkhanova KA. Psychology and consciousness of the person (problems of methodology, theory 

and research of a real person): Selected psychological works. Moscow: Moscow psychological and social 
institute press; 1999. 

28. Brushlinsky AV. Psychology of a subject. St. Petersburg: Aleteyya; 2003. 
29. Slobodchikov VI, Isaev EI. Fundamentals of psychological anthropology. Psychology of human 

development: The development of subjective reality in the ontogenesis. Moscow: Shkolnaya Pressa; 2000. 
30. Anisimov OS. Acmeology and wisdom: The essence of interpretation. Moscow; 2008. 
31. Derkach AA. Acmeological foundations of professional development. Moscow: Voronezh 

Publishing House; 2004. 
32. Zazykin VG. Socio-psychological climate in the team and the conflicts. Moscow: VLADOS-PRESS 

Publishing House; 2005. 
33. Abdulina LM. The democratization of education and training of specialists: Problems and the 

searches of higher education in Russia. Science and School. 1996; 1:3-10. 

http://www.lexed.ru/


The 2016 WEI International Academic Conference Proceedings                                 Rome, Italy 

 
The West East Institute  147 
 

34. Vedernikova LV. Formation of the teacher's value orientations on creative self-realization in 
pedagogical activity [PhD thesis in Pedagogy]. Moscow; 2001. 

35. Evtushenko IV. Formation of professional-legal competence of the speech pathologist teacher. 
Correct. Pedagogy. 2008; 1:57-66. 

36. Efremova NF. Test control in education: Textbook. Moscow: Logos; 2007. 
37. Zimniaia IA. General culture and social and professional competency of the person. Vocational 

Education. 2006; 2:18-21. 
38. Asmolov AG, Soldatova GU. Social competency of the form tutor. Joint Action Directing. Moscow: 

Meaning; 2006. 
39. Belyaeva AP. Didactic principles of occupational training in vocational schools. Moscow: Vysshaya 

Shkola; 1991. 
40. Galitskikh EO. Integrative approach as a theoretical basis of professional-personal formation of the 

future teacher in the university. Monograph. St. Petersburg: Herzen RSPU Press; 2001. 
41. Agavelyan RO. Development of the personality of a special school teacher in the subject-subject 

relations. In: Agavely- an OK, Agavelyan RO, Rumina TV, Editors. Voice, Speech in a Special Personality 
Psychology. Novosibirsk: NSPU Press; 2012. p. 26-64. 

42. Aronov AM, Kaidalova TA, Baranova EV. Formation of analytical competence as a professional 
one in pedagogic master's course. In: Tayurskiy AI, editor. Proceedings of II All-Russian Scientific-Practical 
Conference in Modern Education in the Conditions of Reforming; Krasnoyarsk. 2011. p. 59-66. 

43. Sorokina TM. Development of professional competency of the future teacher by means of integrated 
education content. Elementary School. 2004; 2:110-4. 

44. Sachs J. Teacher professional standards: Controlling or developing teaching? Teachers and 
Teaching: Theory and Practice. 2003; 9(2):175-86. 

45. Tuinamuana K. Teacher professional standards, accountability, and ideology: Alternative 
discourses. Australian Journal of Teacher Education. 2011; 36(12):71-2. 

46. Haigh M, Ell F, Mackisack V. Judging teacher candidates' readiness to teach. Teaching and Teacher 
Education. 2013; 34:1-11. 

47. Swabey K, Castleton G, Penney D. Meeting the standards? Preparedness for teaching. Australian 
Journal of Teacher Education. 2010; 35(8):29-46. 

48. Dugarova DTs, Starostina SYe, Kimova SZ, Kazachek NA. The system of monitoring education 
quality and quality assurance at the higher educational establishment in accordance with the criteria and 
standards of the Russian association for engineering education. IJST. 2016; 9(27). DOI: 
10.17485/ijst/2016/v9i27/97694. 

49. Logvinova OK, Ivanova GP. Pre-Service teacher multicultural education in Russia: Problems and 
responses. IJST. 2016; 9(29). DOI: 10.17485/ijst/2016/v9i29/99456. 
 
 


	PROBLEMS OF PROFESSIONAL READINESS OF STAFFING SUPPORT OF STANDARDIZATION OF EDUCATION IN RUSSIA
	Nina Fedina, Irina Burmykina, Vladimir Eliseev
	1. Introduction
	1.1 Introduce the Problem
	1.2 Explore Importance of the Problem
	1.3 Describe Relevant Scholarship
	1.4 State Hypotheses and their
	Correspondence to Research Design

	2. Method
	2.1 Identify Subsections

	3. Results and Discussion
	4. Conclusion
	5. Biography
	Nina Fedina – rector of the Lipetsk State Pedagogical R. Semenov-Tyan-Shanskij University, Russian Federation, a specialist in the field of defectology, has extensive managerial experience at different levels of education of the Russian Federation: as...
	Irina Burmykina – doctor of sociological sciences, professor, vice-rector of Lipetsk State Pedagogical R. Semenov-Tyan-Shanskij University of Russian Federation, a specialist in the field of management and social technologies
	Vladimir Eliseev – doctor of pedagogical sciences, professor, head of chair of psychology, pedagogy and special education of Lipetsk State Pedagogical R. Semenov-Tyan-Shanskij University of Russian Federation, specialist in the field of higher educati...

	6. Acknowledgement
	7. References


