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Interdisciplinary Diaspora Studies: Exploring the Albanian and Kosovar 

Community in Germany 
Arta Sopaj   

PhD Candidate 

Humboldt University, Berlin 

Email: artasopaj1@gmail.com 

 

Abstract: 

 

This paper examines the sociolinguistic landscape of the Albanian and Kosovar diaspora in Germany through an 

interdisciplinary lens, integrating insights from diaspora studies, sociolinguistics, and transnationalism. The study 

aims to delve into the complexities of diasporic identities, language practices, and integration processes within these 

communities, shedding light on their experiences, challenges, and contributions to German society. 

 

Drawing on theoretical frameworks such as Fishman's language loyalty theory, Vertovec's super-diversity concept, 

and Glick-Schiller and Levitt's transnational perspective, the research investigates how language functions as a marker 

of identity, a tool of cultural preservation, and a facilitator of social mobility within the diaspora. Through qualitative 

analysis of interviews, participant observation, and discourse analysis, the study uncovers the nuanced ways in which 

language intersects with issues of ethnicity, nationality, and belonging among Albanian and Kosovar diasporic 

populations in Germany. 

Furthermore, the study explores the role of education in shaping diasporic identities and integration trajectories, 

examining the experiences of Albanian and Kosovar students in German schools and the challenges they encounter in 

multilingual environments. Additionally, it investigates the initiatives of community organizations, highlighting their 

role in fostering social cohesion and promoting cultural exchange within the diaspora. 

By synthesizing theoretical insights with empirical data, this paper contributes to a deeper understanding of diasporic 

communities and the complexities of transnationalism in contemporary society. It emphasizes the importance of 

interdisciplinary perspectives in diaspora research and advocates for policies that recognize and support linguistic and 

cultural diversity in host societies. 

Keywords: Diaspora studies, Albanian diaspora, Kosovar diaspora, Germany, interdisciplinary research, 

sociolinguistics, transnationalism, identity, integration. 

Introduction: 

The Albanian and Kosovar diaspora in Germany represents a dynamic and diverse community with rich linguistic, 

cultural, and historical backgrounds. Despite their significant presence and contributions to German society, these 

diasporic communities remain understudied within academic research, particularly from an interdisciplinary 

perspective that integrates sociolinguistic insights with broader diaspora studies. This paper seeks to address this gap 

by examining the linguistic practices, identity negotiation processes, and integration experiences of the Albanian and 

Kosovar diaspora in Germany. 
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Drawing on theories and methodologies from diaspora studies, sociolinguistics, and transnationalism, this research 

aims to provide a comprehensive analysis of the multifaceted dynamics within diasporic communities. By exploring 

the intersection of language, identity, and social cohesion, this study seeks to unravel the complexities of diasporic 

life and shed light on the ways in which Albanian and Kosovar individuals navigate and negotiate their identities 

within the German sociocultural context. 

Body of Paper: 

Language Loyalty and Pluricentric Diaspora: 

The concept of language loyalty serves as a central framework for understanding the linguistic behaviors and attitudes 

of diasporic populations, particularly within pluricentric contexts where multiple language varieties coexist. Drawing 

on Fishman's theory of language loyalty, this section examines the ways in which Albanian and Kosovar diasporic 

communities in Germany negotiate their linguistic identities and maintain ties to their heritage languages amidst the 

pressures of language shift and assimilation. Through an analysis of language use patterns, language attitudes, and 

language maintenance strategies, this section seeks to elucidate the complex dynamics of language loyalty within the 

Albanian and Kosovar diaspora in Germany. 

Education, Identity, and Integration: 

Education plays a pivotal role in shaping the identity formation and integration trajectories of diasporic youth, serving 

as a site of linguistic and cultural transmission, as well as a gateway to social and economic opportunities. This section 

examines the educational experiences of Albanian and Kosovar students in German schools, exploring the challenges 

they face in navigating multilingual and multicultural educational environments. By analyzing language policies, 

educational practices, and student experiences, this section seeks to uncover the ways in which education mediates 

the negotiation of identity and belonging among diasporic youth in Germany. 

Community Organizations and Transnational Networks: 

Community organizations and transnational networks play a crucial role in providing social support, facilitating 

cultural exchange, and promoting political advocacy within diasporic communities. This section investigates the role 

of Albanian and Kosovar community organizations in Germany, examining their efforts to preserve cultural heritage, 

foster linguistic vitality, and address the needs of diasporic populations. By analyzing the activities, goals, and 

challenges of these organizations, this section seeks to highlight the significance of grassroots initiatives in 

maintaining diasporic connections and promoting social cohesion among Albanian and Kosovar communities in 

Germany. 

Conclusion: 

In conclusion, this paper has provided a comprehensive examination of the Albanian and Kosovar diaspora in 

Germany through an interdisciplinary lens. By integrating sociolinguistic perspectives with broader diaspora studies, 

the research has illuminated the complex dynamics of language loyalty, identity negotiation, and integration processes 

among diasporic populations. Through a nuanced analysis of linguistic practices, educational experiences, and 

community networks, this study has contributed to a deeper understanding of the lived experiences of Albanian and 

Kosovar diasporic communities in Germany, while also underscoring the importance of interdisciplinary approaches 

in diaspora research. Moving forward, it is essential to continue exploring the multifaceted nature of diasporic 

identities and the evolving dynamics of transnationalism in an increasingly interconnected world. 
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Narrating the war with drawings: comics and construction of collective 

memory in Colombia 
Daniel Aguilar-Rodríguez, PhD. 

School of Communication 

Universidad Externado de Colombia 

Abstract  

 

Since the successful peace accords signed between the Colombian government and the FARC guerrilla in 2016, public 

and private universities and state entities such as the Truth Commission and the National Center for Historical Memory 

resorted to graphic narratives as a key tool in the configuration of narratives of the war, which had as their axis 

centralizes the voices of victims and the reach of a broader audience. 

 

We analyzed 20 comics produced between 2018 and 2023, to understand how graphic narratives have been used in 

processes of construction of collective memory of the armed conflict, as well as a tool in the generation of narratives 

with more pedagogical and historical purposes. Considering the above, these works of graphic narratives have two 

main things we have found so far: first, the inclusion of the voice of the victims, which allows a narrative that not 

necessarily agrees with that of mass media; second, the strengthening of the link between social research and comics 

as means of communication for a broader public. 
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Annulment and revocation of intercountry adoption.  
An overview of Albanian legislation. 

Eugena Bari (Bisha), Dr 
University of Shkodra “Luigj Gurakuqi” 

eugena.bisha@unishk.edu.al  

Abstract 

This paper deals with the problems and debatable issues regarding the annulment and revocation of inter-country 

adoption, such as the cases of intercountry adoptions by single parents who later entered homosexual marriages, child 

trafficking or the sale of children from biological parents. According to Albanian legislation once an adoption has 

taken place it is irrevocable, not allowing the revocation of adoptions even in the most serious cases or exceptional 

circumstances. In the beginnings of democracy until around 2010, Albania has gone through a difficult period 

regarding the trafficking of children through intercountry adoption. This paper also provides a general overview of 

the main reasons why some countries permit the revocation/annulment of intercountry adoption, and some do not.  

 

Keywords— intercountry adoption, revocation, annulment, Albania 

 

Introduction  

“When a child laughs, the whole world laughs”. 

(Januzs Korczak) 

Adoption is a new permanent relationship established between the adopter and the adopted child, imitating the natural 

parent-child relationship. In most countries, the main form of adoption is “full adoption”. With the approval of the 

adoption relationship, the child acquires the same rights and obligations as if he/she was the biological child of the 

adoptive parents.  

During the first and second world wars, millions of children lost contact with their families or became orphans. In 

these circumstances, related to the urgent need to provide orphan children with an adoptive family, it is observed that 

intercountry adoption is more widely practiced. In the post-World War II period, both the United States and Canada 

have been significant as receiving countries for intercountry adoptees (Lovelock, 2000). Since this period, 

international adoption has been a small but significant aspect of international relations (Pereboom, 2004). The end of 

World War II, in the late forties marked the beginning of the practice of formally adopting children internationally on 

a large scale (Rotabi, K. S., & Monico, C., 2016). The practice is called intercountry adoption (ICA) and at least one 

million children have been adopted internationally since the early days, as the practice truly took off in South Korea 

in the mid-fifties (Rotabi, K. S., & Monico, C., 2016). 

International legal instruments set down minimum standards that States Parties must guarantee to protect the rights of 

the children that are subject to intercountry adoption and that intercountry adoption takes place only when it fulfills 

the best interest of the child and if this is not fulfilled the adoption can be revoked if domestic legislation allows it. 

Convention of 29 May 1993 on “Protection of Children and Cooperation in Respect of Intercountry Adoption”, adds 

substantive safeguards and procedures to the broad principles and norms laid down in the UNCRC (HCCH, 1993). 

According to this Convention, intercountry adoption may offer a suitable permanent family to a child for whom a 

suitable family cannot be found in his or her State of origin. Relations between adoptive parent and adopted child are 

protected by Article 8 of ECHR (Zaiet vs. Romania, 2015). 

The Family Code of the Republic of Albania states that intercountry adoption is allowed after the child has been 

waiting to be adopted for 6 months and during this period, all opportunities to adopt within the country have been 

exhausted (F.C, 2015, p. art 257). This means that intercountry adoption is considered to be the second-best option 

for orphaned or abandoned children, and in exceptional cases it may be the best option. By revoking the adoption, the 

adoptee is no longer the child of the adopted parent/s. Instead, he/she becomes again the child of the biological parents. 

mailto:eugena.bisha@unishk.edu.al
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1. Revocation and annulment of intercountry adoption 

The purpose of adoption is to create a permanent relationship between the adopter and the adopted child, a relationship 

which from the moment of creation must exist as a parent-child relationship and that lasts forever. This means that 

adoption, in contrast to guardianship, does not have a fixed term on its duration.  

When it comes to intercountry adoption, continuity of the adoption relationship will be controlled mainly by the host 

country authorities. Central authorities shall take all appropriate measures to promote the development of post-

adoption services in their States (Convention, 29 May 1993). This Convention does not provide guidance on 

annulment / revocation of ICAs. As such, these procedures are carried out in accordance with each Contracting Party’s 

domestic law (PB, June 2022).  
According to Albanian Family Code, article 258, once the domestic or intercountry adoption relationship is 

established, it cannot be revoked. In Netherlands the adoption can only be revoked if the adoptee makes the request 

when is 20, 21 or 22 years old, and neither the birth parents nor the adoptive parents can make a request to revoke the 

adoption. (Goverment of the Netherlands, 2024). Nowadays France and Italy have very similar adoption laws. The 

legislations of these two countries foresee two forms of adoption: full adoption and simple adoption. Both countries 

distinguish between simple adoption, mainly for inheritance purposes, and full adoption to provide an educational 

environment for the adopted child, the main objective of which, from the perspective of the legislator, is to promote 

the interests of the child (Mignot, 2015). In Italy and France simple adoption may be revoked, while full adoption in 

France is irrevocable.  

As regards full adoption, as the only form of adoption that Albanian legislation allows, it has many similarities with 

French and Italian law, since the Civil Code and the Family Code of Albania are based mainly on these laws. 

Why do some countries not allow revocation of adoption?  

Each country applies its own rules regarding adoption institute. It is generally accepted that adoption is not allowed 

to be revoked because it would bring instability in the child's life. One of the main reasons behind not permitting the 

annulment / revocation of adoption is to protect the adoptee and emphasise the seriousness of what an adoption entails 

(i.e., adoptive parents cannot adopt a child and then simply decide to annul / revoke the adoption if things do not go 

well) (PB, June 2022). This is, of course, of the utmost importance.  

But can we pretend that in the new parental relationship there are no problems that affect the best interest of the child, 

his health or life? Should this relationship continue even when it does not fulfil the purpose for which it was set?  

Like any other relationship in life, the one between the adopter and the adopted child may not work for various reasons, 

often becoming a danger to the well-being and life of the child (Bisha, 2017). Adoption is a very sensitive topic, and 

even more so the revocation of adoption always raises many debates among experts and lawyers.  

Intercountry adoption has often been accompanied by strong allegations of child trafficking and corruption. In the 

90’s, child trafficking was closely related to adoption. National and international crime networks exploited the poverty 

of Albanian children, among others, the trafficking of children for adoption, the rumoured trafficking of children's 

organs, etc (Tasca, 1998). That’s why in 1992, “The independent”, dedicates an article to the problem of baby trading 

in Albania as an epidemic of illegal child adoption, made possible by corrupted lawyers and officials (Bisha, 2017). 

When illegal intercountry adoptions occur, various human rights are violated, including the right of every child to 

have, without any discrimination, such measures of protection as are required by their status as a child, on the part of 

their family, society and the State and the right of family to protection (UN, 2022)  

The Family Code provides an equal treatment for such problems that are encountered both in the biological parent-

child relationship and between the adopter and the adopted child. When the parent abuses the parental responsibility 

or shows serious carelessness in exercising it, or with his actions adversely affects the education of the children, at the 

request of the other parent, the child's relatives or the prosecutor, it can be removed parental responsibility (F.C, 2015). 

Faced with these problematic situations, parental responsibility can be removed, but adopted children can no longer 

be part of the list of children ready to be adopted. In the case Ageyevy v. Russia, the ECtHR found that the adoption 

was revoked while criminal proceedings for suspected child abuse were still pending. The decision to revoke the 

adoption had interfered with the applicants’ family life (Ageyevy v. Russia , 2013). 

According to Albanian Family Code, art. 257, the conditions and effects of adoption announced in Albania are 

determined by Albanian legislation. Intercountry adoption is not allowed when the minor, in the state where the 

adoptive parents reside, does not enjoy the same rights recognized in Albania (F.C, 2015). Family Code provides that 

a minor can be adopted by one parent or two only if they are married. Based on this legal arrangement made by the 

F.C, also taking into consideration the fact that marriages in Albania are only allowed between two heterosexual 

persons, we have severeal cases of adoption of minors abroad by single parents.  
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In many cases of inter-country adoptions, the adoptive parent married after adopting the child. In Albania, there have 

been debates regarding the revocation of the adoptions of Albanian children who were adopted by a single parent 

through inter-country adoption and then the adopter was emancipated in a homosexual marriage. (Shqiptarja.com, 

2013). Regarding the issue raised based on the case in question, once an intercountry adoption is approved, the adopted 

child becomes a citizen of the receiving country and is therefore subject to the legislation of that country, thus losing 

the connection with the country of origin (Bisha, 2017). After a child is adopted in another country, the violation of 

the best interest of the child will be assessed based on the legal regulations of the host country. 

Adoption cannot be revoked/annulled even in cases where the child's biological father was not aware of the child's 

existence before he was adopted, even though the biological father, from the moment he became aware, requires the 

recognition of paternity and the assignment of parental responsibility to the child. 

Annulling or legally ending an adoption is not a new concept, but it has rarely applied to the benefit of adopted people 

(Luce, 2022).  

Should the adoption of a minor be annulled when it is claimed that the adoption was done for patrimonial interests, 

not to provide a family for the minor and ensure a better life for the adoptee?  

In the Case of Zaieţ v. Romania, the ECtHR observed that the annulment of adoption, 31 years after it had been 

approved, had constituted an interference in the adoptee’s family life. The Court considered that the annulment of an 

adoption should not even be envisaged as a measure against an adopted child and underlined that in legal provisions 

and decisions on adoption matters, the interests of the child had to remain paramount (Zaiet vs. Romania, 2015). 

States that allow annulment of IA: Armenia, Australia (ACT), Austria, Brazil, Burkina Faso, Canada, Chile, Costa 

Rica, Czech Republic, Dominican Republic, El Salvador, Guinea, Honduras, India, Madagascar, Malta, Monaco, 

Panama, Peru, Philippines, Republic of Moldova, Romania, Serbia, Slovenia, South Africa, Switzerland, Turkey, 

United States of America, Uruguay, Venezuela (PB, June 2022).  

 

2. Conclusions 

Intercountry adoption is one of the best options for children who can be adopted. Just like any other human 

relationship, intercountry adoption too, is often associated with various and serious problems. Because the adoption 

relationship is delicate and sensitive, and shows instability or various problems, the legal regulation made by the F.C, 

not allowing the revocation or annulment of the adoption in any case, can bring more serios problems.  

In 90’s problems related to intercountry adoption, such as: robbery and trafficking in most cases had one thing in 

common... the economic benefit. Today, with the strengthening of the rule of law, domestic adoption in Albania is 

only done for the purpose of providing a permanent family for children who can be adopted abroad. The problems we 

encounter in recent years are not related to child trafficking anymore, but to the violation of the best interest of the 

child due to the circumstances in which the new family is or changes that it can face, including homosexual marriages 

of the adoptive parents. 

 

Biography: Eugena Bari is a full-time lecturer at the Faculty of Law, and since January 2021, has been the director 

of the Department of Civil Law. Her academic and research profile is focused on family and civil law.  
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Writing and Cultural underpinning of Saudi Arabia: A critical overview 
Sahal Alshammari, Dr 

Abstract 

 

Writing has been described as a difficult skill to master, even for native speakers. Many theories and practices have been  

discussed and investigated to find solutions for L2 learners' weaknesses in writing. This paper focuses on the reasons directly 

attributed to L2 culture and how differences between L2 and the culture can hinder acquisition. Arabic not only differs from 

English in its writing system but also in its cultural norms. For example, although the Grammar Translation Method is an 

outdated teaching approach, it remains popular in the Arab world, particularly in Saudi Arabia (Alseghayer, 2005). This 

may be due to the fact that while Western culture emphasizes individualism, Arabian culture prioritizes family. 

Consequently, teaching techniques that support self-learning are not properly utilized in the Saudi context. In Saudi society, 

it is customary for the oldest family member, such as a father or elder brother, to sit in the front where everyone can 

easily see him. Discussions revolve around him, and his presence is not ignored. Similarly, teachers in the classroom 

may exercise their power, knowingly or unknowingly, not in accordance with school policies, but as a reflection of 

prevalent cultural elements. It is not surprising that the classroom often mirrors the family setting, with learners looking 

up to their teachers as sources of information. This reflects the "banking" model of education, where students are seen as 

passive recipients of the teacher's wisdom (Alrabai, 2014; Freire, 1970). This paper will highlight the influence of culture on the 

nature of the mother tongue and how it impacts the learning of the target language. It aims to enlighten instructors and 

teachers about the significant influence of cultural norms within the classroom. 
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Designing and Developing Online Learning Course for Documentary 

Program through Multiple Learning Theory 
Seksan Amatmontree1*, Walaiwad Chaiyabut2 

1,2
Academic Center of Education Technology and Communication Office of 

Education Technology Sukhothai Thammathirat Open University, Thailand 

1First Author Affiliation, 

 

*Corresponding Author 

 
 

Abstract: The objectives of this development research were 1) to design an online practical course to teach television 

documentary production based on multiple pedagogy principles, 2) to study the learning achievement of sample 

students taking the course and assess their use of exploring learning skills, and finally 3) to form guidelines for the 

design and development of other online teaching courses with a practical component. The participants in this study 

were 23 adult students selected using the volunteer selection method. The research methodology consisted of (1) 

recording observations while experimenting and (2) assessing learning achievement gained through the online 

learning and teaching process. The statistics used for data analysis were mean, percentage, and paired samples T-

test. The research results revealed as follows: 1) designing and developing the online practical course for television 

documentary production based on multiple pedagogy principles consisted of 3 elements including Element 1- 

theoretical principles used in designing, Element 2- learning process, and Element 3- success, respectively. 2) The 

comparison between pre-test and post-test results showed that the gains were statistically significant differences at 

the .01 level, and the results of the learning skills of all the participants from the activity showed that achievement 

was at an excellent level. 

Keywords: online learning, online documentary television production, multiple pedagogy learning theory 

 

Introduction 

In today’s world, a new form of education has become more prominent: online learning. In most cases, this entails 

self-directed learning through the Internet after the instructor has prepared all the learning resources in advance. 

Online learning is especially prevalent at the level of higher education, which aims to equip independent learners 

with the skills they need to start into a career after graduation. The online learning avenue becomes especially 

important whenever 

educational institutions cannot offer normal face-to-face education due to unforeseen circumstances, such as the 

COVID- 19 pandemic. Thailand was also impacted by the pandemic, and educational institutions had to suspend 

their ordinary teaching activities in classroom settings. Institutions of higher learning suddenly had to adapt, 

develop new systems, and find new ways of delivering education. Most of the colleges and universities in 

Thailand normally use a mixed in- 

classroom teaching and learning system relying mainly on conventional learning media, with some additional 

technology to supplement classroom experiences. When the pandemic arose, they had to discontinue this system. 

Sukhothai Thammathirat Open University (STOU) is the only open university in Thailand that has always used a 

comprehensive distance learning system. The STOU system utilizes distance education technology and innovations 

to facilitate independent learning in remote locations with no need for classrooms. The learners and the educators 
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may be far apart but can still participate in educational activities together using mixed media. The main medium 

always used at 

STOU is print media, and the books and workbooks are supplemented by radio and TV programs, DVDs, audio 

CDs, CD-ROMs, online media and sometimes in-person meetings at educational resource centers in each province as 

necessary. Nevertheless, students and instructors at STOU were still affected by the COVID-19 pandemic, 

because some of the 

courses also have a practical component where students can practice skills in real life at actual locations where that 

work is done. This is important to enable students to have full learning experiences to develop skills they will use in 

their future careers. 

STOU has been gradually developing its e- learning capacity and putting more priority on e- learning opportunities. 

STOU set a strategic plan to strengthen its educational system and make the university more competitive 

on a national level while upgrading its benchmarks to match international standards according to its ideal identity, 

which means becoming a recognized global leader in distance education. STOU’s mission and 15-year plan (2013-

2027) entail the application of appropriate modern technology to develop electronic teaching and learning as much 

as possible. 

Television program production is a course offered by the School of Communication Arts and the School of 

Education in the educational communication and technology program. Other universities in Thailand also offer 

similar courses for this topic. It is a course that is very important for society because it is about producing audio-

visual media in 

the form of TV programs. Audio-visual media affect viewers’ perceptions and awareness because the content can 

directly convey issues and events that have happened in society in a way that allows viewers to see the stories or 

actual events clearly. The TV production course emphasizes both theory and practice for the development of 

work skills. For these 

reasons, the authors wanted to use multiple pedagogy principles to design and develop an online learning process to 

teach students how to produce documentary television programs. The online learning course developed can be a 

model for other instructors at STOU and elsewhere. The objectives of this development research project were 1) to 

design and develop a 

practical online course for teaching television documentary program production based on multiple pedagogy 

principles, and 2) to assess the learning achievement of sample students testing out the course as well as their use 

of exploring learning skills. To begin the research project, the researchers studied, analyzed and synthesized 4 

pertinent topics, as 

summarized below. 

Topic 1: Distance Education Theories and Learning Theories 

Pioneering researchers in the fields of education and psychology have developed various concepts and theories 

about the nature of learning, and these concepts and theories have evolved over time. Newer theories closed gaps 

and overcame weak spots in the previous theories. For instance, the field has advanced from Behaviorism 

towards 

Cognitivism, Constructivism, Connectivism and Heutagogy (Anderson, 2007). 

The concept of Cognitivism that was developed helps explain the development of learning, starting from how 

perception and understanding in the learning process affect the later stages, i. e. Recognition, Reflection, Encoding, 

Chunking, and Long-term Memory (LTM). Distance learning practitioners and online educators can apply and make 

good 
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use of these concepts when developing and designing distance learning media and materials (Driscoll, 1994). 

The concept of Connectivism as a part of learning theory was developed at a time when information technology had 

begun to play a very important role in society. It was developed by George Siemens, who put great emphasis on 

technology as an important component in the teaching and learning process. He wrote that we can utilize 

information 

technology as an important tool to link and connect diverse sources in the body of knowledge. 

Heutagogy is another senior theoretical framework developed in the Age of Information. It originated in Australia 

from the work of Hase and Kenyon (2000). The term “heutagogy” comes from the Greek for “self,” and heutagogy 

means managing one’s learning oneself with no need to rely on an instructor. The main concept is that a learner 

must learn to manage the learning experience and develop him or herself in the subjects he or she is learning. Each 

learner must know how to go about learning in order to reach their self-set goals. Each learner must know the best 

approach for making 

use of the innovations and specific skills needed to improve and transform themselves, along with the structure 

and environment of their community, and the characteristics of the work duties they are responsible for, in the way 

they desire. 

When you consider the concepts and principles underlying STOU’s distance learning system, you could say that 

STOU implements distance education under the “Theory of Industrialization” (Saba, 2003 ), which was one of the 

early 

theories of distance education that compared the learning method to an assembly line in a factory that has groups 

of people who operate like production teams. The instructors producing books are like workers in a factory. Also, 

under this Theory of Industrialization framework, the standards for measuring educational achievement are set 

using a database of 

exam questions to be used on a large number of students, and in the end, STOU’s distance education system results 

in the 

production of a large number of graduates with consistent quality and equivalent standards, similar to products 

from a factory. 

Topic 2: Taking Policy into Practice 

STOU’s long-term 15-year development plan (2013-2027) clearly states that e-learning is a priority. Nevertheless, 

there does not seem to be a clearly-stated plan as for exactly how that policy is to be implemented. It is a 

generally 

accepted principle that to take the policy into practice, it is essential that the people who design the teaching and 

learning system, and the people who produce each individual course, must use distance education theories and 

methods as the framework. If they proceed under that framework, they can be fairly confident about how learners 

under the distance 

education system will engage in the thinking process, how they will build up knowledge and how they will learn. 

To reinforce the approach and the practice of distance learning, adhering to distance education theories is a crucial 

component for seeking out suitable ways to continually develop and improve the distance learning process 

according to 

the institution’s mission. 

Topic 3: Technology and Distance Learning 

E-learning or online learning is entirely and completely suitable for use in the distance education system. If the 

educational innovation of e-learning can be genuinely used more completely in the distance education process, 
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instead of just being a supplemental channel for content delivery (Clark, 1983 ), then it has the potential to do much 

more, such as 

demonstrating examples of complicated subjects or topics, providing a tool for students to make presentations about 

their work results, and promoting participation, interaction and collaboration while helping build up a learning 

community. 

Certainly, all these diverse e-learning activities need to be evaluated to determine how effective they are in different 

situations and contexts. There are several alternatives for evaluation methods. In the end, it is up to the educator who 

designs an online or e-learning course to make assessments and decide which kind of learning activities to utilize. 

It 

could be simply a matter of compiling and arranging written information to present to the learner to memorize, or it 

could be in the form of facilitating a learning process aimed at discovering the origins of a complex and unorderly 

problem and trying to solve it (Jonassen, 1993). In conclusion, the use of online learning or e-learning in the distance 

education process 

should not be limited to transmitting course content, and should not be just a supplemental medium, but should be 

utilized to its full potential. 

Topic 4: The Course Design and Production Process 

According to the research of Rodchompoo, W. (2012), the process of designing and creating an e-learning course 

includes the following components (1) work characteristics of people involved with designing and creating the e-

learning course, (2 ) characteristics of the content or topic of the e-learning course, (3 ) characteristics of activities, 

(4 ) design of activities, (5 ) avenues for topic and content management for instruction through the e-learning 

format, (6 ) the need for training about the course design and creation along with additional recommendations, (7) 

participatory design of learning activities, and (8) building up the work team. 

The research questions for this research and development project are 1) What should the components of designing 

an online teaching and learning process to teach television documentary production based on multiple pedagogy 

principles be? And 2) What is the design of an online teaching and learning process to teach television 

documentary production based on multiple pedagogy principles like? 

 

Methodology 

 

Population and Sample 

The sample population came from 137 students of Phranakhon Rajabhat University who were enrolled in the 

teacher training college’s computer studies department. The sample population was 23 of those students, chosen 

through volunteer sampling. They all had the ability to use computers and Smart Phones. 

Research Tools 

 

For the experimental intervention, the researchers, who are university instructors and educational technology 

experts, designed and created a course to teach TV program production. Following the regulations and standards 

for designing and creating online courses, they followed all the prescribed steps of planning, preparation, 

writing/compiling 
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the course, testing it and evaluating it by assessing the course itself and measuring the educational achievement of 

the sample students who tried taking it in the experimental intervention. The online course design and creation 

process for the experimental intervention was evaluated following the Quality Matters (QM) rubric. 

A pre-test and a post-test to measure the educational achievement of the sample students who took the course. 

 

Overview of methodology 

 

The creation of the online course and production of each unit or module of the course that constituted the 

experimental material was done under the framework of multiple theories of learning, the e-learning ecosystem 

principles and the QM Rubric, with the following steps: 

Planning the design and production of an online course: 1) setting the topics; 2) setting the objectives of each 

module; 

3) setting evaluation methods and benchmarks; 4) choosing the technology to be used for brainstorming; 5) 

choosing the technology to be used for presenting content; 6) choosing the technology to be used for promoting 

interaction and building a learning community; 7 ) choosing the technology to be used for conveying video images; 

8 ) arranging the learning materials; and 9) setting the activities and research resources to be used to support 

interaction and building up a learning community. 

Setting participants and their roles in the research: 1) setting the desired study population and inviting 

participants; 2) setting the instructors and their roles in the experimental intervention; 3) designating qualified experts 

in the subject matter and inviting them to participate in the management of the teaching and learning; 4) setting the 

learning materials needed for the course and the other materials and equipment needed for the experimental 

intervention; 5) selecting the participants and agreeing on their roles, such as researchers and assistant researchers; 

and 6 ) deciding on the activities needed to prepare the students for participating in the online course. 

Producing the online course with learning materials to be used in the experiment: 1 ) producing TV programs 

for teaching; 2 ) producing the course materials; 3 ) producing multimedia items to be used in the course; 4 ) 

producing print media; 5) producing video clips featuring the qualified experts for each topic; and 6) creating the 

pre-test and post-test. 

Experimental Intervention - Offering the fully online course in TV production that was produced for the 

first set of sample students: The experimental intervention lasted 10 weeks. The 23 volunteer participants who 

took the online course already had the basic skills for using computers and smartphones. The research team met 

with the participants to create understanding and to agree on the learning methods to be used. Then the researcher 

let the sample participants 

proceed to do all the learning activities in the new online course on TV documentary production that was produced 

following multiple theories. The course had 4 modules and 5 activities that were designed using the theories of 

Constructivism, Connectivism, Heutagogy, Bloom’s Taxonomy, Transformative learning, e-learning ecosystem, and 

QM 

Rubric, as shown in Table 1. 

Table 1 Conceptual framework and learning theories applied in the design and development of the learning process 

for the online course on TV documentary program production 

Learning activity Theories applied 

1. Pre-test Bloom’ s Taxonomy for setting the objectives and 
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choosing online learning activities 

2. Greeting, introducing oneself, telling one’s learning 

goals 

Bloom’s Taxonomy for setting the objectives and 

choosing online learning activities 

Module Theories applied 

Module 1 Steps in producing a TV program Constructivism for managing the learning 

environment to promote independent learning 

Connectivism for making use of technology as a tool 

to link knowledge from a large and diverse range of 

sources 

Heutagogy to support adult learning in the age of 

information technology to meet learning objectives 

Bloom’s Taxonomy for setting the objectives and 

choosing online learning activities Transformative 

learning to choose teaching and 

learning methods utilizing technology that can allow 

students in the learning community to become more 

aware of diverse worldviews by engaging in 

conversation 

e-learning ecosystem for managing the learning 

environment to promote learning skills 

Module 2 Writing a script 

Module 3 Types of video presentation 

Module 4 Video editing principles and patterns 

Learning activity Theories applied 

3. Project (creating an actual program) Bloom’s Taxonomy for setting the objectives and 

choosing online learning activities Transformative 

learning to choose teaching and 

learning methods utilizing technology that can allow 

students in the learning community to become more 

aware of diverse worldviews by engaging in 

conversation 

QM Rubric as a standard for designing and evaluating 

online learning modules in terms of 8 benchmarks 

4. Post test 

5. Course evaluation 

 

Statistics used in data analysis 

 

Paired samples T-test was used to compare the pre-test and post-test scores, and participatory observation was used 

to obtain and analyze qualitative data throughout the experimental period. 

 

Results 
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The type of online learning course that the researchers developed for this project was a self-learning system 

delivered via the Internet using the Moodle learning course management system ( LMS) . The lessons about 

TV 

documentary production used concepts from multiple learning theories to present content about the theory and 

practice of documentary style TV program production. In the course, online learners were able to obtain knowledge 

and use their 

creativity, knowledge and skills to design and produce a short TV program after they had learned about the concepts 

and techniques for all the steps from planning and preparation, to script-writing, production and editing. 

With this learning method, the learners can study the modules at any time that is the most convenient for them. 

They can learn about how to produce a TV documentary program and then can practice producing an actual 

program efficiently, using their creativity. 

The process of designing, developing and testing the new online course on TV documentary production using 

multiple theories of education is graphically represented in Figure 1. 

 

 

 

Figure 1 Process of designing, testing and evaluating an online course about TV documentary program production 

based on multiple learning theories 

 

Table 2 Learning achievement before and after the online course 
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learning ecosystem, QM Rubric 
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Test score n Mean S.D. t P 

Pre-test 23 5.26 1.936 3.529* 0.002 

Post-test 23 6.70 1.396   

* p < .01 

Analysis of the pre-test and post-test scores of the 23 participants who tried taking the online course for this 

experiment showed that the average score was significantly higher (at 0. 01) after they took the course, so learning 

did occur, and the experimental hypothesis should be accepted. 

 

Results of studying the behavior of online learners taking the course 

For the 10 weeks of the experimental intervention, the researcher observed the 23 participants who volunteered to 

take the online course on TV documentary program production that was developed in this research project. The 

following conclusions were reached from this observation: 

In the initial phase (weeks 1-4) the participants were interested in the online learning method, as could be seen 

because in the first week when the courses started, all of them used the Moodle system to take the pre- 

test, introduce themselves, submit the first assignment, and ask questions, such as how to upload files to the system. 

The researcher observed these activities from log in records and also messaging using the Line application. 

In the second phase (weeks 4 -5 ), there started to be problems with some participants not submitting their course 

assignments on time according to the deadlines set. When the researcher asked the participants why 

they had missed the deadline, they responded that they had too many other work or study assignments so they 

could not finish them all on time and also could not find the time to devote to participating regularly in the online 

course on TV documentary production. Some also commented that they would like the instructors to meet with 

them in person sometimes and join in learning activities together. 

In the third phase (week 6) the research team consulted on the problem and decided to address the difficulties by 

meeting with the participants taking the course to discuss the with them all the issues that had come up and to try 

to find a way to help them successfully complete the course. After the discussion, the 

instructors agree to reduce the load of required activities for the course. The participants cooperated well with this 

unplanned discussion step in the experimental intervention. 

In the final phase (weeks 7-10) the learners divided themselves into 5 teams of 4-5 participants each and divided up 

the work duties for the final project. The teams were assigned to each produce one mini documentary style TV 

program of a duration of 3-5 minutes. In the first step of pre-production, the teams did brain-storming 

to come up with a topic, program concept and program structure as a framework for their subsequent preparation, 

script writing, filming and other production work. In weeks 7 -8 the teams uploaded their program concept and 

planned program structure on the LMS system. The subjects chosen by the 5 teams were “The ocean is not a 

rubbish bin,” “Love the forest/save the forest,” “Foods that should not be eaten at the same time,” “Online media, a 

very close danger,” and “Stop teenage pregnancies.” After that, all the teams began the production and post 

production work steps. During this phase of the course, the researchers observed that some of the participants 

asked the instructors questions about the editing process. Some of them reported that they had started with the 
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filming part of the work. In weeks 9 -10 some of the teams submitted their projects by uploading them to the 

cloud. However, some of them had not started filming yet. When the researcher asked about it, they responded 

that they were extremely busy with assignments for their regular courses as well as other work duties so they were 

not able to complete the work project and submit it by the deadline. In the final week the researcher asked all the 

participants to do the post-test to measure their learning achievement and to fill out the course assessment 

so the feedback could be used to evaluate and improve the course. 

 

 

From observation of the participants’ behavior it can be concluded that in the initial phase of the course, the sample 

learners were interested in this form of learning. Their behavior demonstrated that they were studying the course 

materials and developing an understanding of how to use the online learning system. As the course progressed, a 

problem came up of some of the learners being unable to submit their assignments on time. When asked why, they 

said that at that time they were overwhelmed with work for their other courses and other obligations. For this 

reason, the instructors agreed to the learners’ requests to reduce the amount of work required for the course. The 

researchers observed that the learners were able to work together as a team, as could be seen from the final projects 

that were submitted. Learning did occur, as could be seen from the improvement in post-test scores. 

 

Discussion 

The first finding to answer the research question of “what should the components of designing an online teaching 

and learning process to teach television documentary production based on multiple pedagogy principles be?” is that 

there 

are 3 basic components, consisting of Component 1- theoretical principles used in designing, Component 2- the 

learning process, and Component 3- success. The educational format for the online course was independent self-

learning through a system that was designed by the instructors, with learning resources provided by the instructors. 

Learners did tests to 

assess how much they had learned and did practical learning assignments in each module to develop skills by 

themselves based on the framework and conditions specified by the instructors. The sample learners who tried out 

the course in this experimental intervention did well on the post- test, which indicates that their learning 

achievement was up to the 

benchmark. The learners did most of the assignments and their evaluation of the course was satisfactory. In this 

online course the learners were able to choose by themselves what time they would spend on the course activities, 

and they had the opportunity to go back and review any parts of the course at any time. They could exchange ideas 

and opinions with 

other co-learners or with the instructors through the online system at any time. They were free to express their ideas. 

This is consistent with the concept of Mezirow (1991), who wrote that discussion and expression of opinions among 

co-learners is extremely important in online learning. It is very convenient when people can express their ideas 

without being interrupted by other people. When this interaction is done online it can take the form of texting or 

messaging in the discussion threads, which is interruption-free. 

In an online course, learners can usually resolve their learning problems by themselves by exchanging ideas with 

other learners or asking advice from the instructor. In this form of learning, the learner constructs his or her own 

learning experience. This is consistent with the views of the American researcher Dewey, who said the value of 

education 
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was that individuals must construct their unique learning experiences by themselves. Dewey also placed 

importance on participatory engagement with other people in the learning experience. This is based on the belief 

that humans cannot learn from nothingness. Knowledge is built out of our interactions with people, objects and 

other experiences in life. As 

social animals, humans have a need to converse, build relationships and engage in give and take with others about 

the subjects that interest them. All of this will lead to learning and personal development (Bruner, 1996). In addition, 

Vygotsky (1981) wrote that social interaction gives people the opportunity to understand other people’s perspectives 

and experience 

different opinions and diverse points of view that are more varied than what we’ve come across in our own lives. 

As for the finding that answered the second research question (“What is the design of an online teaching and 

learning process to teach television documentary production based on multiple pedagogy principles like?”), the 

researcher 

analyzed and synthesized relevant principles and theories to support the online course design process and 

discovered the following 4 major themes: 

Application in Distance Education 

that also may be provided "classroom environment" There are several dimensions of cooperative work in the 

Normally there is less interaction and less collaborative work among students in the .by the distance education 

system 

person classroom setting, the -In a normal in .distance education system compared to in conventional classroom 

learning In .instructor is usually the center of the learning system and normally teaches by presenting the content 

by lecturing the distance education system, where each learner is ineracting with the course material or content in 

their own time, 

Learners can access the course content through .there are no lectures, but their may be asynchronous 

communication 

m .the sources of information providedBeing a part of the learning process takes the form of engaging in 

conversations by using technology rather than speaking to each other face-to-face in real time. Providing 

opportunities for learners to communicate with each other is an important principle for managing distance 

education. Exploratory and investigative 

learning should be collaborative, and it is an important part of the ideal learning ecosystem in the distance 

education system. It is a mechanism that helps create a learning community. Through cooperative exploratory 

learning, students can develop themselves and gain incentive to be more assiduous in their studies. The distance 

learning environment may be 

new to some learners. If there is no interaction between learners, and between the learners and the instructor, it 

will be very difficult for the instructor to support a learning process that truly builds understanding about the topics 

that the instructor is trying to teach. If a learner is not really participating with other learners, then they might 

not have much 

expectations about what they will accomplish. In the distance education environment, the learning community is a 

very important component that helps the learner prioritize what needs to be done for the class. The learning 

community also 

provides energy that drives the learning process and activities forward. It can be similar to in-person classrooms 

where when one student sees another student get excited and enthusiastic about what they are learning, then that 
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enthusiasm will spread and the other students will pay more attention to the lesson. Interactive learning makes 

learners feel like they 

have a sense of ownership when they are a part of the learning environment (Abdullah & Hayworth, 1993). 

Learning through a distance education system or an online course does not change the exploratory or investigatory 

atmosphere of the learning environment at all. However, it is still a challenge for the course designers and 

instructors to make sure that learners really participate and stay engaged. Some things about the online learning 

process 

are different, such as the fact that most of the learners are learning at home or at the office. This makes it more 

difficult for them to participate in the lessons. But no matter if it is for online learning or classroom learning, the 

instructional 

designers and educational technologists designing a course need to make sure that the topics and issued covered and 

also the technology used are optimal for stimulating learner participation and are suitable for the learning 

objectives. 

The learning system management approach mentioned above should fall within the designated framework of the 

type of learning environment in each system. For instance, you should consider where and when learning is 

supposed to take place and using which methods. There might be some limitations for some learners to engage in 

certain types of 

communication and interaction. In some cases, preparing learning resources for the learners to interact with by 

themselves on their own time will be more feasible than planning group activities. One thing to keep in mind is that 

the method you choose for encouraging learner interaction might not be self-contained or finite. The ultimate goal 

is for learners to interact, but sometimes other factors may confound the process. When people’s personal beliefs 

are involved, it may be more difficult for co-learners to reach a mutually agreed joint conclusion on some topics. 

In the distance education system there is no difficulty or obstruction for using ordinary methods of measuring 

learning achievement. Discussion of the subject matter is one benchmark for evaluating learners’ participation and 

group work, and this can be done relatively easily. In an online course, giving feedback about cooperation in group 

work and 

analysis can usually be set as requirements, and that can be an advantage compared to in-person classroom 

learning. However, online modules and courses are often designed and taught by many instructors together, so it is 

helpful to have a rubric that acts as a standard guideline for the evaluation of student performance. Then the 

evaluation results will better 

reflect how well knowledge was transmitted. 

Promotion of Collaborative Exploratory Learning 

In the development of theories about education and learning, a great deal of research has been done on the nature and 

value of cooperative work and teamwork by co-learners. Collaborative exploratory learning is one of the mainstays 

of the constructivist concept ( Barab & Duffy, 2000; Von Glasersfeld, 1995). The concept of collaborative 

inquiry is 

composed of teamwork, group discussion, and cooperative assistance among members of a learning community. 

These are ways to make the learning process livelier and more exciting. The main idea of group projects is so that 

co-learners can share the work and gain teamwork skills. Nevertheless, to achieve all the ideals of the constructivist 

approach, the learning system needs to follow a certain pattern including these components: 

Requires critical thinking, discretion, fact- finding and investigation - The learners should be able to express their 

ideas and test their knowledge by explaining their thoughts in public to test them out. When learners have 
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the opportunity to speak and share their opinions in a discourse with other people, they will gain a deeper 

understanding of the topic. The co-learners participating in the discussion can help add to and expand their thoughts 

on the subject. Their 

understanding may be transformed past the zone of proximal development, thus leading to the achievement of the 

learning goals (Vigotsky,1981). 

Activities that challenge the learner’s opinions and world view – This may seem to be the opposite of thinking 

using discretion, but even though providing a learning environment that promotes cooperative work can help 

develop the viewpoints of learners on individual differences, still listening to and acknowledging one’s co-learners’ 

views 

can sometimes challenge what one used to know and believe. Arguing or debating in a reasonable way can reveal 

a diversity of viewpoints that may be good alternatives to one’ s usual perspective. If disagreements can be 

resolved 

appropriately and different opinions can be combined in new ways, then each learner can come away from the 

discourse with a new view (Von Glaserfeld, 1995). 

An ecosystem that supports the learner – When a learner becomes a member of a learning community, they have 

the opportunity to exchange ideas in a meaningful way because they share common goals and incentives. 

Feeling that one is part of a group in itself creates incentive and can inspire learners to keep up the effort to continue 

learning (Barab & Duffy, 2000). 

All the above are approaches for designing and managing a learning ecosystem under the constructivist theory of 

learning. Managing a learning ecosystem that operates outside a conventional classroom is especially conducive to 

this approach. There is a great deal of diverse data confirming that collaborative exploratory learning with teamwork 

(Johnson 

& Johnson, 1990) are very beneficial for promoting mutual learning exchanges, leading to greater learning 

achievement within learning communities (Scardamalia. & Bereiter, 1991). 

Assessment of Practical Learning 

Nevertheless, there may be .Knowing that they will be evaluated at the end of a course stimulates learners to learn 

some difference of opinion among educators about how best to evaluate different pathways to learning, 

such as The best .discretionary thinking, problem solving starting from designated conditions, or experimental 

learning 

conclusion is that evaluation of student results or learning achievement assessment should take the form of skill 

testing, or should be practice based (Wiggins, 1998). Practical learning assessment involves ways of letting the 

learners prove their knowledge, understanding, skills and methodology by demonstrating their ideas and creating a 

work project of some 

kind (Rudner & Boston, 1994). It is an application of knowledge, skills and work effort, resulting in a project to show 

off 

that is linked to the learner’s learning results. 

Evaluation can be done in many ways, but the important point is that it should be measurable or involve 

benchmarks. A student’s grade should come from their finished practical work project more than from test scores. 

The evaluation should be based on the learner’s ability to explain or argue with reason about the concepts and 

methods they 

used in their project. A learner’s capabilities can also be tested by letting them apply their ideas and methods in 

other ways. 
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Rubrics or checklists are tools that can be used to evaluate learner’s work results and work process. A rubric is a 

system for giving points based on the evaluator’s judgement of the efficiency of a learner’s creative work after 

looking at different aspects, each of which has a different weighting in the scoring system. The instructor and the 

learner can both use the rubric to evaluate different parts of the work or the learner’s expression of his or her ideas 

on certain set topics or questions, or from some other end point or final project in the learning process. 

e-learning Ecosystem 

The e-learning ecosystem is the entire environment surrounding the e-learning process including educational 

technology, educational tools the learners need to use, and sources of knowledge in different forms ,that are all 

intended to help the learners build up their knowledge and develop their skills. All the stake holders involved in 

the e-learning 

ecosystem should help promote interaction and create more opportunities for learners to access learning resources 

so they can get the most benefit from the e-learning system. To create an optimal and effective e-learning 

ecosystem, every participant should fulfill their respective roles as best they can. The course designers and 

educational technologists should 

strive to build an effective e-learning ecosystem by implementing suitable technology and sufficient learning 

resources as well as choosing learning activities that really promote learning, so that learners will gain knowledge 

and fully participate in the activities in the ecosystem that they choose themselves. 

 

Conclusion 

The result of the process of developing an online course to teach TV documentary program production based on 

multiple pedagogy principles was the modules of the online course that was designed and produced. The next 

result 

was the behavior of sample student volunteers who tested out taking the online course for 10 weeks using the 

Moodle Learning Course Management System via the Internet. The course presented content about the production of 

documentary 

style TV programs. The course methodology was based on multiple pedagogy principles with the aim of guiding 

learners to gain knowledge and technical skills before using their creativity to design and produce a mini TV 

documentary by following all the steps of planning, preparation, script writing, filming, production, and editing. 

The results in terms of the learning achievement of the sample population who took the online course was evaluated 

by comparing their pre-test and post-test scores and by observing their behavior during the 10 weeks of the course. 

The results can be summarized as follows: 

The post-test scores of the sample population who took the online course on TV documentary program production 

were higher than their pre-test scores to a statistically significant degree at 0.01. 

The behavior of the online learners testing out the course, as seen from their use of the online learning course 

management system, showed that they were interested in the course format and content. However, for managing 

the online course, the researchers found that the number and difficulty of activities and work project assignments 

had to be reduced and the instructors had to be flexible due to the time limitations of the students. In terms of the 

time available in their daily lives, the students reported that they had many other obligations and were unable to do 

all the course activities required in the 10-week duration of the course. After the course work requirements were 

reduced, the researchers found that the sample learners were able to work as teams satisfactorily, as can be seen by 

the assignments that were turned in. Also, they learned from the course, as can be seen from the post-test scores. 

 



The 2024 WEI International Academic Conference Proceedings        Vienna, AUSTRIA 
 

The West East Institute 23 

References 

Anderson, T., (2007). Reducing the loneliness of the distance learners using social software. Keynote paper 

presented at the 12th Cambridge International Conference on Open and Distance learning, Cambridge, England, 

25-28 September. Retrieved 3 December 2008, from 

http://www2.open.ac.uk/ro6/conference/TerryAndersonKeynoteCambridge2007.pdf 

Abdullah, D.A and Hayworth, S.C. (1993). Macroeconometrics of stock price fluctuations.Quarterly Journal of 

Business and Economics, 49-63. 

Bruner, J. (1996). Toward a theory of instruction. Cambridge, MA: Harvard University Press. 

Barab, S., Duffy, T. (2000). From practice fields to communities of practice. In D. Jonassen & S. M. Land (Eds), 

Theoretical foundations of learning environments (pp.25-56). Mahwah, NJ: Lawrence Erlbaum Associates. 

Clark, R. E., (1983). Reconsidering research on learning from media. Review of Educational Research, 53, 445-459. 

Driscoll, M.P. (1994). Psychology of Learning for Instruction.Massachusetts: Allyn & Bacon. 

Hase,  S. ,  and  Kenyon,  C. ,  2000 From  andragogy  to  heutagogy,  Ultibase,  RMIT, Dec. 

Available, http://ultibase.rmit.edu.au/Articles/dec00/hase2.htm. Accessed April 30 2007. 

Jonassen (Eds.) (1993), Designing environments for constructive learning , 105 (pp331-358). Berlin: Springer-Verlag. 

Mezirow, J. (1991) Trasformative Dimensions of Adult Learning. San Francisco, CA : Josseys-Bass. 

Rudner, L. M., & Boston, C. (1994). Performance assessment. ERIC Review, 3(1), 2-12. 

Saba, F. (2003). Distance education theory, methodology, and epistemology: A pragmatic paradigm. In M. G. Moore 

& W. 

G. Anderson (Eds.), Handbook of distance education (pp. 3-20). Hillsdale, NJ: Erlbaum. 

Scardamalia, M., & Bereiter, C. (1991). Higher levels of agency for children in knowledge building: a challenge 

for the design of new knowledge media. Journal of the Learning Sciences, 1 (1), 37-68. 

Vygotsky, L. S. (1981). The genesis of higher mental functions. In J. V. Wertsch (Ed.), the concepts of activity in 

Soviet psychology. Armonk, NY: Sharpe. 

Von Glasersfeld, E. (1995). Radical constructivism: a way of knowing and learning. London: Falmer. 

Wiggins, G. P. (1998) Educative assessment: Designing assessments to inform and improve student performance. 

San Francisco: Jossey-Bass. 

Rodchompoo, W. (2012). A critical examination of an international distance education program: a case study. Las 

Cruces, NM: New Mexico State University, Graduate School of Education 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www2.open.ac.uk/ro6/conference/TerryAndersonKeynoteCambridge2007.pdf
http://ultibase.rmit.edu.au/Articles/dec00/hase2.htm.%20Accessed%20April%2030%202007


The 2024 WEI International Academic Conference Proceedings        Vienna, AUSTRIA 
 

The West East Institute 24 

 

Music   Therapy-  An Intervention On Substance Users 
Tinni Dutta, Dr 

Assistant Professor, Department of Psychology, Muralidhar Girls’ College University of Calcutta, India. 

Abstract 

Rabindranath  Tagore has taught mankind how to move forward in life in the midst of unhappiness, sorrows and crises. 

His enormous devotional songs enable us to rise above the strife and strain  , joy and pain, complexities of day to day 

life. Keeping these in view an intervention was called for substance user in a residential treatment centre in Kolkata, 

India.   After the phase of detoxification, rapport was established with them. Mental Status Examination was 

conducted. Mood and affect was noted. Then selected Rabindrasangit(Tagore’s songs) were played, interpretation 

were explained. It was continued for three weeks. Again Mental Status Examination was done. Marked qualitative 

changes were recorded. Positive thoughts embrace with positive emotions make their life beautiful and worthwhile. 

They achieve clarity and relief. In other words of Tagore it can be said overriding all my obstacles flower will bloom. 

They learn grief cannot be put to an end. They gain consolation each time they confront with grief. Substance users  

are able to enhance tremendous capacity for endurance. Tagore’s songs enable them to transmute their personal destiny 

into the destiny of mankind and to find a refuge from every peril and to outlive the longest night.  

Key Words:   Music therapy, Rabindranath Tagore, emotional catharsis, Life’s struggle, positive thought. 

Introduction: 

‘Oh the one, who resides in the depths of inner self, let my inner world flourish/ Make me clear, bright, and beautiful 

from inside-/… Unite me with everybody, Free what is caged/ infuse all work/ With thy peace full rhythm. 

Truly, in the fullest development of inner self, in the prevention, treatment and growth of substance users, the role of  

Tagore’s songs stands indispensable. Tagore’s lyrics  transcend an individual from depression to eternal grace, from 

the finite to the fathomless depths of infinity.  If we analyze Tagore’s composition from the psychoanalytic 

perspective, we will find that its instills within us unconsciously a rare courage which has the potential to bring new 

direction to the humdrum monotony of the substance users’.  There is the higher sense of being outside the periphery 

of our everyday hackneyed of our existence and life itself has a deeper connotation. As we are aware that substance 

users are suffering from obstructions, stress, conflicts and anxieties we preach and teach the connotations of 

Tagore’s songs during psychotherapeutic program so that they can seek shelter in Tagore’s songs whenever they are  

in need.  

Methodology: 

Samples :  30 multiple users had taken as subjects. All of them are from middle class socio-economic status. Their 

age range are from 25-35.  All of them are graduate. 75% of them were married. 

Tools: 

Inner Silence 

Sentences piled up over days will get washed away in an instant. Alone I shall sit and listen to the flute in the 

overreaching darkness. 

Positive Perspective 
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If nobody talks to you/ O unfortunate soul/ Then bare your heart. 

 

Becoming Self Dependent 

I do not pray that thou save me from danger/ I pray that may I do not fear danger. 

Self-Effacing  

Stand out of the shell of yourself/ You will realize the universe rests in your heart. 

Hope 

In the light of dawn a wish a wish will sprout from inside/ In the flow of life I carry that deep longing within me. 

Procedure: 

Rapport was established with them. After detoxification during psychotherapeutic program above-mentioned five 

songs were played on them. Before that mental status examination- appearance, mood, affect,& attitude were  

analyzed.  Songs were played on for three weeks. Then again mental status were examined. Qualitatively marked 

improvement was shown. 

Results: 

Serial No Criteria No of Individuals touched No of other individuals 

1. Definiteness of purpose 16 14 

2. Handling negativity 14 16 

3. Learn to prepare adverse 

circumstances 

20 10 

4. Positive thinking 22 08 

5. Innovation & Creativity 12 18 

 

 

Interpretation: 

Tagore has taught them to adopt a positive perspective towards life. Even in the most baffling of circumstances 

where they end up feeling lonely and hopeless they utter with Tagore your kin will leave you/but you cannot afford 

to brood over it/ your tree of shelter will fall/ Maybe fruits will never come to it’.  Gifting the mind with the 

forbearance to accept the harsh reality, Tagore poses an even deeper question to our insight-‘Darkness will descend 

on your path./ But will you stop walking? Oh you will ignite a lamp thousand times but may be the lamp will never 

glow’. But even then we have to march forward armed with positivity. 

Conclusion: 
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It is a great challenge to bring changes in human behavior. But Tagore a seer and poet moves a positive step in that 

direction.  Through his songs positive changes in behavior are reflected. To conclude I would love to utter,  ‘I will 

sing thy praise everyday in melodious ruptures, Thou give me the words, Thou give me the tune’…’Generous eyes 

will bring the elixir to life-having  faith on the said prospect, we have to search meaning into the new experience 

that everyday brings forth in our lives. 

References: 

1. Bhowmik, Litan(2016) Notion press Chennaie. 

2.  Dutta, Tinni(2017). Tagore’s Music in Counselling & Psychotherapy 

3. Gitabitan. 

4. Mannual of Substance Abuse. 

 

 

 



The 2024 WEI International Academic Conference Proceedings        Vienna, AUSTRIA 
 

The West East Institute 27 
 

 


	Interdisciplinary Diaspora Studies: Exploring the Albanian and Kosovar Community in Germany
	Arta Sopaj

	Narrating the war with drawings: comics and construction of collective memory in Colombia
	Annulment and revocation of intercountry adoption.
	Writing and Cultural underpinning of Saudi Arabia: A critical overview
	Designing and Developing Online Learning Course for Documentary Program through Multiple Learning Theory
	Seksan Amatmontree1*, Walaiwad Chaiyabut2

	Music   Therapy-  An Intervention On Substance Users

